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 Appendix 1.1: Fashion Sustainability 

Fast fashion, the throwaway culture and planned obsolescence  

 

With the rise of fast fashion, global clothing production has almost doubled in the last 15 years (Ellen 

MacArthur Foundation, 2017). The fast fashion phenomenon is prevalent in industry, leading to new 

garments being designed and produced daily (Raebild and Bang, 2018) to keep up with consumer 

demand. Raebild (2018) has argued that lower quality and lower prices have led to consumers valuing 

garments much less, and so underusing them. Fast fashion curator, Claudia Banz noted that ‘some items 

are worn only 1.7 times on average, while up to 20 items hang unworn in wardrobes before they are 

thrown out’ (2017: 2). As Banz suggests, lack of attachment to garments could contribute to a throwaway 

culture, and the habit of consumption and disposal.  

 

Green Strategy - a consultancy firm specialising in fashion sustainability – argue that the linear economic 

model of take, make, and dispose is pushing the earth’s resources to its limit (Brismar, 2016). Many 

researchers, designers, and professional groups are striving for change and believe finding other 

approaches to making, owning and using garments is necessary (Textiles Environmental Design 2019, 

Global Fashion Agenda 2018, Centre for Sustainable Fashion 2019, Rosily 2016, English 2019, McQuillan 

2015). A list these groups are available in Appendix 1.1, Table 1. 

 

Designers and businesses have been highlighted as having an environmental and social responsibility to 

be more ethical and find more sustainable ways of making and selling garments. Global Fashion Agenda 

(2018) have argued more sustainable approaches to producing, buying and owning clothes need to be 

developed by industry to encourage consumers to move towards a more mindful approach to 

consumption. In an interview with Business of Fashion, Livia Firth, Founder of Eco Age argued ‘fast fashion 

equals disposable fashion’ (2016). There is growing awareness and discussion of these issues by 

consumers and producers of fashion.   

 

Sustainability is gaining traction, and 2019 has been marked as the year ‘fashion is finally waking up to 

sustainability’ and taking it seriously (Blanchard, 2019). While there is growing social awareness of the 

issues fast fashion and a throwaway culture present, consumers alone are not necessarily in a position to 

act and create change on the scale that is needed. The fashion industry also has a responsibility to support 

consumer behaviour change. Approaches to sustainability in the fashion industry are already being 

explored to varying degrees of success.  
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Appendix 1.1: Fashion Sustainability 

Fashion and sustainability 

Reports show that many fashion businesses are working towards more sustainable practices (Global 

Fashion Agenda, 2018; Ellen McArthur Foundation, 2017). Literature in the area of fashion and 

sustainability is extensive, with practitioners and researchers dedicating their careers to contributing to 

change (see for example: McCartney, 2018, English 2019, Williams 2019, von Busch, 2018, McQuillan, 

Archer-Martin et al 2018). Researchers Koslowski, Cory and Bardecki (2018), focus their work on 

environmental impacts of the fashion industry. In a study focused on developing tools to support the 

development of sustainable businesses, these researchers analysed the impact of a lack of cohesion on 

approaches to fashion design within sustainable fashion contexts. Defining fashion sustainability as a term 

can be difficult due to this lack of cohesion and variety of approaches. Much of the activity in fashion 

sustainability has focused on material, product and processes. Kirsi Niinimaki, a key writer on sustainable 

approaches to fashion design, argues that a more holistic approach (2011) is needed to create change. 

Smith, Baille and McHattie note that for lasting change, the focus should be on improving consumption 

behaviours:  

 

Conventional methods … have been cited as being symptoms based; they have not addressed 

continuous and rising consumption levels. (2017: 1938) 

 

Some have argued that rather than a focus on product and process, designer’s focus should instead be on 

behaviours towards consumption - creating change in the way consumers shop, and the frequency and 

use of the garments bought (Hirscher and Fuad-Luke 2019, Goldsworthy 2017). The continually refreshed 

high street does not offer much insight into the lengthy and skilled process of making (Environmental 

Audit Committee, 2019). Consumers have grown to expect things instantly (Helbig 2018), however, 

wearers could play a role in changing habits of consumption. Educating and imparting knowledge of the 

design and production processes could offer a solution. 

 

In response to growing publicity about the fashion industry’s environmental impact, many different 

approaches are being undertaken by researchers, businesses and activists, as set out in Appendix 1.1, 

Table 2. While these sustainable approaches are gaining traction, Niinimaki argues that ‘recycling and 

reuse’ does not encourage users to change their buying habits and instead ‘perpetuates a throwaway 

culture’ (2011: 24). Furthermore, Fletcher (2017) notes that consumption patterns have intensified, 

surpassing the gains made by improvements within the fashion industry to date. Researchers, such as 
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Goldsworthy (2017), believe the development of sustainable practices requires a clear change of focus to 

tackle these consumption patterns. 

 

Radical change is being called for to instigate lasting change in the way that garments are designed, 

bought and owned. (Ellen MacArthur Foundation 2017; Global Fashion Agenda 2018). Kozlowski, Cory, 

and Bardecki recognize the link between sustainability and innovation, and call for more innovative 

methods to drive change in the fashion industry. They believe in: 

 

[…] radically redefining and moving away from incremental (product and process) to 

transformational (services and future oriented) innovations that do not cause environmental or 

social harm […] (2018: 195) 

 

Current sustainable practices within the fashion industry are regarded as not developing approaches that 

can create change at a fast-enough rate (Fletcher, 2017). I argue that a more innovative approach that 

challenges current practices is needed to change the way fashion is designed and consumed.  
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Appendix 1.1: Fashion Sustainability 

The Garment Lifecycle  

In an effort to slow consumption habits, there has often been a focus on garment lifespan. Slow fashion, 

the antithesis of fast fashion, has been one of these approaches. Kate Goldsworthy, textile designer and 

researcher, found that a large proportion of sustainable design approaches focus on making products of a 

higher quality or with more sustainable materials, so they last longer. In her research, Goldsworthy 

promotes the importance of ‘appropriate speeds’ (2017: 1960), rather than specifically slow or fast. She 

also believes focusing on the use phase, as with fast or slow fashion, can be misleading. Furthermore, 

fashion design researcher, Alison Gwilt’s work focuses on innovative design interventions for designers, 

educators and consumers that challenge current manufacture and consumption models (2018). 

Sustainable practices cannot be developed by focusing on production methods, materials, and garments 

alone. Garment longevity can be affected by garment durability, planned obsolescence, and garment-

wearer attachment. 

 

Rather than a linear model, many are promoting a move towards a circular approach (see for example: 

GFA 2018, Ellen McArthur 2019, Smith et al 2017). Gwilt (2015) believes in the value of a circular approach 

– where each stage of the lifecycle is considered.  
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Appendix 1.1: Fashion Sustainability 
Overview of sustainable fashion projects 

Project  What they do? 

Centre for Sustainable 

Fashion  

Centre for Sustainable Fashion (CSF) is a research centre at 

the University of Arts London which is based at London 

College of Fashion. Established in 2008, CSF was devised to 

question and challenge fashion cultures, which reflect and re-

enforce patterns of excessive consumption and 

disconnection. 

Sustainable Fashion Academy  Sustainable Fashion Academy (SFA) is aimed at equipping 

businesses, students, educators and managers with 

knowledge and tools to develop sustainable practices. They 

have developed educational courses over the last 25 years.  

Ellen McArthur Foundation  The Ellen MacArthur Foundation works with business, 

government and academia to build a framework for an 

economy that is restorative and regenerative by design. 

‘Make Fashion Circular’ launched in May 2017 with the aim to 

develop a circular economy within the fashion industry. A key 

report A new textiles economy: Redesigning fashion’s future 

was developed by the foundation.  

Global Fashion Agenda Global Fashion Agenda (GFA) was developed to create 

change within fashion industry and develop more sustainable 

practices. GFA has hosted the Copenhagen Fashion Summit 

since 2009. With a focus on influencing leaders to develop 

strategic approaches, GFA has also produced the Pulse of 

the Fashion Industry publication.  

Copenhagen Fashion Summit Since its first event in 2009, Copenhagen Fashion Summit can 

be seen as a leading business event on sustainability in 

fashion, with a focus on moving from words to action.  

MISTRA Future Fashion  MISTRA Future Fashion is a research programme which 

focuses on circular economy aiming at a more positive 

fashion industry, focusing on developing a closed loop in 

fashion which can lead to sustainable development of 

industry and society.  

Textiles Environmental Design 

(TED) 

A research group based at UAL which looks at developing 

the role that the designer can play in reducing impact on the 

environment and providing tools for design-centred 

solutions. TED developed THE TEN, which is a collection of 

sustainable design strategies. 

Fashion Revolution  Fashion Revolution is a movement trying to unite people and 

organisations to work together to change the way clothes are 

sourced, produced and consumed. Within the team are a 

collection of designers, academics, writers, brands, retailers, 
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makers and members of the public who are passionate about 

creating change.  

Fashion for Good Fashion for Good is a platform for sustainable innovation, 

with a focus on industry wide collaboration.  

 

Table 1: Archibald, H. (2019). Source: Author’s own 
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 Appendix 1.1: Fashion Sustainability 

Approaches to sustainability in fashion (table) 

 

 Effectiveness Use in teaching contexts  

Custom made/ on demand 

Customisation, bespoke, DIY 

Bespoke garments are often 

expensive and have a long 

turnaround time. DIY can be 

effective for those with time 

but needs skill, or can result 

in less professional finish. 

These approaches don’t 

easily apply within an 

education setting. DIY is 

predominately for 

unexperienced makers.  

Clean and green  

Sustainable fabrics, transparent 

supply chains, use of local 

production. 

Sustainable fabrics are not as 

readily available, and there 

are not enough options for 

local production. There are 

calls for industry to be more 

transparent. Changes to 

materials alone do not 

change rate of consumption. 

Sustainable fabrics are 

difficult to source and 

hard to find in small 

quantities. Some courses 

are beginning to teach 

students the theory of 

transparent supplies and 

local demand. 

Design for cyclability  

Design for longevity, design for 

disassembly, mono materiality  

A newer concept, and 

difficult to put into effect 

with a culture so aligned to 

the current take, make 

dispose model.  

These concepts could be 

said to limit creativity, and 

so have may not have 

been put into practice at 

an education level. 

High quality and timeless design  

Slow fashion, capsule pieces. 

Slowing cycles could allow 

for a more mindful approach 

to designing and consuming. 

This depends on consumer 

behaviour and limiting a 

throwaway culture. More 

focus on use phase is 

needed. 

Some courses explore 

concepts of longevity, 

however application of 

these concepts may be 

limited.  

Fair and ethical  

Traditional production, artisan, fair 

wages, animal rights 

This links with cleaner 

production and materials. A 

focus on the craft of making, 

artisanship linked to a 

distributed economy.  

The focus on artisan and 

skilled making can be 

seen clearly in an 

education setting where 

students gain 

understanding of making 

processes. There is more 

evidence of some student 

collections taking account 

of issues of fair and ethical 

production.  
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Repair, redesign & upcycling These approaches may be 

effective as a way to prolong 

a loved item’s life. However, 

underlying issues regarding a 

throwaway culture may not 

be being addressed.  

This is the most 

commonly adopted 

sustainability practice 

used in college settings. 

This is an approachable 

practice which can involve 

reuse of old garments, 

and allows students to 

practise textile 

techniques.  

Rent, lease, swap There is limited availability of 

rent and lease of garments, 

Some small companies are 

beginning to develop the 

practice. Swap shops can be 

effective as a localised 

practice. 

Not readily applicable in a 

teaching context, as more 

suited to a commercial 

setting.  

Second hand and vintage This is a well-loved approach 

to sustainable practice. Many 

people enjoy the narrative of 

previously owned garments. 

An approach to deal with 

results of excessive 

consumption. 

Again, not applicable as 

more suited to 

commercial settings. 
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Appendix 1.2: Fashion Sustainability toolkits 
Design Cards 

 

Design Cards by Design School Kolding is a design tool to incorporate sustainable development into 

broader design education (Raebild, Hasling and Kofoed, 2018). The cards focus on elements of design 

longevity: the technical lifetime; the functional lifetime; and the emotional lifetime. Each card shows a 

‘longevity compass’ (Hasling and Raebild, 2017: 168) and on the other side further information about the 

approach, Figure 12.  

 

 

 
Figure 12: Raebild, Hasling and Kofoed. (2018) Design Cards. Image.  

Source: [online] Design Cards website. 
 

The study revealed that designers who had previous knowledge or experience of sustainability for fashion 

design from education found the tools more useful. While those without experience of sustainable 

practices found the tools limited creativity. Here we see the benefits of early exposure to sustainability for 

designers, and its long-term effects in ensuring designers are more receptive to changing sustainable 

practices (Hasling and Raebild, 2017). 
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Appendix 1.2: Fashion Sustainability toolkits 
Fashion Futures 2030 

 

Fashion Futures 2030 has been developed as a toolkit to offer guidance and inspiration to educators. This 

project was first presented at Copenhagen Fashion Summit 2019. Within the context of four designed 

outlooks for industry and society, shown in Figure 13, the programme provides workshops and teaching 

resources (University of Arts London, 2019). 

 

 

 

Figure 13: Centre for Sustainable Fashion. (2019) Fashion Futures 30: diagram of four scenarios. Diagram. 
Source: [online] University of Arts London. 

 

While these outlooks give insight into possible futures with current consumption rates, I would question if 

these could be daunting for students rather than acting as inspiration to create change and encourage 

responsible practices.  
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Appendix 1.2: Fashion Sustainability toolkits 
Textiles Toolbox 
 
Earley led TED (Textiles Environmental Design) research programme The Textile Toolbox: New 

Design Thinking, Materials and Process for Sustainable Fashion Textiles (2012 - 2019). The 

Textiles Toolbox is a platform for designers and experts to engage with ‘sustainable design 

strategies for innovative sustainability thinking and action’ (Textiles Environment Design, 2019). 

Various online resources for workshops of varying levels are available for lecturing professionals 

and shows there is a space for the development of sustainable teaching practices for participants 

with varying levels of experience. 

 

 

Textile toolbox: THE TEN cards [www.textiletoolbox.com]  
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Appendix 1.3: A focus on pedagogical practices within fashion sustainability 

Summary from Convening the Fashion Education System 

 

The conference Convening the Fashion Education System was a chance to develop a joint vision for 

educators, which is represented in the table below.  

 

Opportunities for educators Barriers for educators Goals for educators  

Be vocal within their 

institution 

The personal cost of speaking 

up 

Provide a platform of 

knowledge for all citizens 

Lead by example Student demands as 

customers 

Change the metrics of 

success in education  

Link students to local 

communities 

Lack of sustainability 

knowledge and 

understanding by staff 

members 

Educate to reduce 

consumption of nature’s 

resources 

Provide students with insights 

from experience 

Lack of funding Engage all students with 

sustainability 

Work collaboratively with 

other educators 

Limited ability to work with 

industry in a meaningful way 

Foster and assess critical 

thinking in students 

Experiment with curriculum Lack of time Support student initiatives 

Question the current system Institutional structure and 

bureaucracy  

Dedicate budget towards 

sustainability in the 

curriculum 

Test new models The need to educate for 

change and the duty to 

educate students for existing 

jobs 

Teach empathy and 

understanding 

Teach students holistically Limited opportunities to work 

with communities in a 

meaningful way 

Empower students to be 

activists 

Provide students with 

knowledge and tools 

Lack of strategy and 

leadership for change 

Influence society and policy  

Share with other educators   

Be receptive and supportive 

of new ideas 

  

 
Archibald, H (2018) Summary of outcome from educators’ summit. Convening the Fashion Education 

System: Ten years of CSF. Source: Authors Own. 
 



 19 

The student committee also offered valuable insights into what input educators, academic leaders and 

students themselves can have to generate lasting change. Recommendations are shown in the table 

below. 

 

What would help students to 

be change-makers? 

What could academic leaders 

do? 

What could educators do? 

Knowledge and practical 

experience in sustainability 

Provide a mandate that 

sustainability is embedded 

into every course 

Talk more about sustainability 

to students 

The right tools to work with 

towards sustainability 

Support the development of 

more specialist fashion and 

sustainability courses 

Learn and gain knowledge 

about sustainability in relation 

to their discipline 

A means for their voices to be 

listened to 

Learn more about 

sustainability  

Share sustainability through 

their teaching 

The opportunity to collaborate 

and learn from each other 

Use their leadership to 

positively encourage 

educators and ensure all 

educators are trained in 

sustainability  

Give students the hard facts 

Transparency from their 

university on practices and 

policies 

Support student led groups 

and give them a platform for 

their voice 

Encourage students with even 

the smallest of actions, to be 

honest and take first steps 

Regulation from government 

towards sustainability  

Implement sustainability 

culture on campus 

 

 

Archibald, H (2018) Summary from student Committee. Convening the Fashion Education System: Ten 
years of CSF. Source: Authors Own. 

 

At the Copenhagen Fashion Summit (CFS) 2018, CSF held events in collaboration with GFA with the aim 

to define the relationship between education and industry, and to create a vision for sustainability for 

fashion education. Understanding what education offers industry and vice versa could give valuable 

insights and enable progress on a larger scale in developing sustainability for fashion design. Developing 

a framework for education institutes could relieve some of the barriers for educators in generating this new 

vision. (Kruse et al., 2018). 
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Appendix 1.4: Sustainable fashion pedagogical practices in FE 

Search terms used for research 

 
Search databases and 
Sources 

Examples of search terms used Search term combinations 

Books 
 
Educational documents 
 
Google Scholar 
 
Journal Articles 
 
PhD theses 
 
Sage Journals 
 
Taylor and Francis 
 
The Glasgow School of 
Art Library  
 
The University of 
Glasgow Library 
 
Websites 

Fashion Design Pedagogy; 
fashion design teaching; fashion 
education  
 
Further Education; FE 
 
Sustainable design  
 
Sustainable fashion  
 
Sustainable teaching approaches; 
sustainable practices  
 
Participatory approaches: 
collaborative making; co-design 
 
Understanding of user needs 
 
Engaging in making processes 
 

Sustainable teaching approaches 
within FE 

Sustainable fashion design pedagogy 
within further education  

Further education approaches  

Development of sustainable fashion 
design practices 

A focus on the user in fashion design 
pedagogy  

Encouraging responsible practitioners 
in an FE context 

Research into sustainability within 
further education  
Further education focus on 
encouraging sustainable practices 
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Appendix 2.1: Ethics 

Consent forms 
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Appendix 2.1: Ethics 

Ethics approval from GSA 
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Appendix 2.2: Demographic of participants 

User-maker demographic 

 

The target demographic to recruit as participants in this study were predominantly young millennial 

female consumers who have grown up with fast fashion culture. An investigation into young consumers’ 

disposal habits discovered many felt fast fashion reinforced a throwaway culture (Morgan and Birtwhisle, 

2009). This lack of appreciation of a garment’s value combined with young consumers’ demand for 

‘constant newness’ (Mintel, 2017) continues to accelerate the buying of fast fashion.  

 

Although young consumers contribute greatly to the fast fashion cycle, young consumers are also more 

aware of ethical issues surrounding the fashion industry. Eva Kruse, chief executive of Global Fashion 

Agenda, believes that ‘sustainability or responsible innovation’ is currently a big trend within the fashion 

industry. Change can be encouraged by shifting what we view sustainable clothing as being, according to 

Yael Aflalo, founder of ethical brand Reformation (Saner, 2017). 

 

About 70% of young consumers said they would spend more on a fashion brand which supports causes 

(Mak, 2016). Alfalo believes consumers want to know more about products and are becoming more 

conscious of sustainability issues (2017). 
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Appendix 2.3: Phase One: Orientation  

Baseline: Likert Questions 
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Appendix 2.3: Phase One: Orientation  

Baseline: Likert results 

Statement One: More fashion garments are bought now than 5 years ago.  
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Statement Two: I buy clothes to reflect current fashion trends.  
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Statement Three: I buy more than 2 items a month to keep up with current trends. 
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Statement Four: Quickly changing trends leads to more clothes being bought. 
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Statement Five: The more that is paid for a garment, the more valuable it is.  
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Statement Six: Designer garments should be kept longer than garments bought on the high street. 
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Statement Seven: High street garments are less valuable, so don’t need to be kept as long. 
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Statement Eight: Garments from the high street can be thrown away as they cost less. 
 

 

 

 
 



 38 

Statement Nine: I throw away garments away after wearing them less than five times. 
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Statement Ten: I have garments in my wardrobe which I have only worn once.  
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Statement Eleven: How long a garment will last is not something I think about when I buy it. 
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Statement Twelve: I feel uncomfortable with fast fashion, and the effects it can have on those involved in 
the supply. 
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Statement Thirteen: Fast fashion is becoming a bigger issue for society in recent years. 
 

 

 

 
 
 



 43 

Statement Fourteen: Garments have more value if they are made by hand. 
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Statement Fifteen: Understanding the design process would make buyers value an item more. 
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Appendix 2.3: Phase One: Orientation   

Baseline: Question: What makes a garment valuable?  
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Appendix 2.3: Phase One: Orientation   

Baseline: Iterative Questionnaire 
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Appendix 2.3: Phase One: Orientation  

Baseline: Iterative questionnaire results 

 
1. Mark the amount which most accurately reflects how much you would be willing to spend on a garment. 
  

under £15 | 1 
£15 - £40 ||||| ||||| ||||| ||||| ||| 23 
£40 - 80 ||||| ||||| ||||| ||||| |||| 24 

£80 - £150 ||||| ||||| |||| 14 
over £150 ||| 3 

 
**selected first 4. Comment: depends on the garment - would spend more on a coat or dress for special 
occasion 
**selected first 3. Comment: depends on what the garment is for 
** selected 3rd + 4th. Comment: Depending on occasion 
**selected last two 
**selected 3rd + 4th 
**Selected all 5. Comment: depends on store and quality 
**selected 2nd + 3rd 
*‘More if I felt it was worth for quality or design’ 
 
2. Paying more than this makes the garment more valuable. 
 

strongly agree |||| 4 
Agree ||||| ||||| ||||| ||||| ||||| | 26 

Neither agree nor disagree ||||| ||||| ||||| ||||| ||| 23 
Disagree ||||| ||||| ||| 13 

Strongly Disagree ||||| 5 
 
*‘Generally higher price means better quality’ 
*‘However sometimes cheaper fabric can be just as nice’ 
 
3. More input in the decision of garments we wear and buy would help increase consumers’ ‘value’ of 

garments. 
 

strongly agree ||||| ||||| ||||| || 17 
Agree ||||| ||||| ||||| |||| ||||| ||||| ||||| |||||  ||| 43 

Neither agree nor disagree ||||| | 6 
Disagree ||||| || 7 

Strongly Disagree | 1 
 
 
4. Society is ready to create change in the way garments are designed, consumed and used. 
 

strongly agree ||||| ||||| ||||| | 16 
Agree ||||| ||||| ||||| ||||| ||||| ||||| ||||| |||||  40 
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Neither agree nor disagree ||||| ||| 8 
Disagree ||||| || 7 

Strongly Disagree  0 
 
*’I like to think people are moving towards more sustainability’ 
 
5. Items that myself or someone else I know has made are more valuable to me, and so I keep/ value them 

for longer. 
 

strongly agree ||||| ||||| ||||| ||||| ||||| ||||| ||||| ||||| || 42 
Agree ||||| ||||| ||||| ||||| 20 

Neither agree nor disagree ||||| || 7 
Disagree | 1 

Strongly Disagree  0 
 
** selected Agree and Disagree 
 
 
 
**resulted more than one answer so not included in table 
*comments included 
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Questionnaire answered by a range of students from across the creative courses. Students are 
predominantly within the participant bracket being studied (majority female, between the ages of 16 – 26) 
 

 

 
 
Areas of note: 
 

- Statement 1: The effect of money on value seems slightly uncertain, there are high levels in both 
agree and neither agree nor disagree. While the highest number of participants agree that a high 
cost adds to value (27 people – 39.7%), equally there are a high number who disagree (19 people 
– 27.9%). The remainder neither agree nor disagree (23 people - 33.8%). Does this imply a split 
view in respect to money equalling value? 

- Statement 2: The majority of participants either agreed or strongly agreed that more input in the 
design decision would increase value. That is 84.7% of participants. No students strongly 
disagreed with this statement. 

- Statement 3: No students strongly disagreed with this statement. 56.3% Agreed, and 22.5% 
strongly agreed. This shows that people feel there is space for change to happen.  

- Statement 4: 58.3% of people strongly agreed that either making garments themselves or being 
aware of the person who has would encourage them to keep garments for longer. A further 27.8% 
agreed with this statement. 

  Strongly 
Agree 
 

Agree 
 

Neither 
agree nor 
disagree 

Disagree 
 

Strongly 
Disagree 

1 Paying more than this makes the 
garment more valuable. 

 
4 

 
26 

 
23 

 
13 

 
5 

2 More input in the design of 
garments we wear and buy would 
help increase consumers ‘value’ of 
garments. 

 
18 

 
43 

 
5 

 
6 

 
0 

3 Society is ready to create change 
in the way garments are designed, 
consumed and used. 
 

 
16 

 
40 

 
8 

 
7 

 
0 

4 Items that myself or someone I 
know has made are more valuable 
to me, and so I keep/ value them 
for longer. 

 
42 

 
20 

 
7 

 
1 

 
0 

 Under £15 
 

£15 - £40 
 

£40 - £80 £80 - £150 
 

Over £150 

Mark the amount 
which most accurately 
says how much you 
would be willing to 
spend on a garment. 

 
1 

 
23 

 
24 

 
14 

 
3 
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Appendix 2.3: Phase One: Orientation 

Baseline: Participatory Survey 
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Appendix 2.3: Phase One: Orientation  

Pre-pilot: Teaching plan 

‘Pre- Pilot’ Workshop: Bag 
 
Wednesday 17th and Thursday 18th October 2018, 10am – 12pm, South Block Studios. 
 
Why? 
The Pre-pilot allowed time to test: the theory of engaging in fashion design processes; discover ways to 
work with participants and makers; and allow time to establish the best way to test value in these settings.  
 
What am I trying to achieve? 
1. Engage participants in design process 
2. Gauge the change (if any) in attachment to garment after participating 
3. Explore participant/ maker relationship  
4. Find responses to participatory approaches – a 50/50 split between my ideas and the participants 
 
Theme: 2D to 3D  
This workshop will explore a key concept in the generation of ideas in fashion and garment design. When 
creating an idea, it is important to think about the relationship between 2D and 3D. It is often this stage 
that can be challenging. By using a playful approach to creating ideas we will explore the boundaries 
between a two and three dimensional object within a fashion context.  
 
Two Part 
Part 1: Theme and design development  
1: Play - Paper and acetate manipulation 
2: Collage of flat garment pieces onto mannequin  
3. Collage design 
4. Fabric and trims chosen 
 
*Need to limit elements that can be changed (length, style, applied element) 
Techniques which can be used: pockets, layers, ties, WB, Applied shapes 
Choose: fabrics for final 
 
Part 2: Design Development and Garment Creation 
1: Discussion of designs made (Collages and work on the stand) 
2: Manipulate pre-existing garment shapes (half scale) – choose shape – straight tunic or flared tunic _ add 
chosen elements 
3: Creating garments using precut parts and altering elements 
4: Personalisation of garment through adding details by hand (stitch) 
 
Overview of Workshop  
 
 TASK Materials required 

10.00 – 10.10 Welcome. Overview of project 
and theme 

Mood boards, samples, demos, consent 
forms, information sheets 

10.10 – 10.20 Initial Questionnaire Questionnaire printed 
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10.20 – 10.45 Discuss design decisions made + 
role of the maker  

 

10.40 – 11.20. Begin choosing elements 
required and creating garment 

 

11.20 – 11.50 Creating paper collage of 
garment using predetermined 
shapes (pockets, waistbands etc) 

 

11.50 – 12.00 Evaluate Discussion recorded and written 
comments on post its. 
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Appendix 2.3: Phase One: Orientation  

Pre-pilot: Questionnaire results 
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Appendix 2.3: Phase One: Orientation  

Pre-pilot: Evaluation questionnaire results 
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Appendix 2.3: Phase One: Orientation 

Pilot: Teaching Plan 

 

‘Pilot’ Workshop: Bag 
 
Tuesday 23rd November 2018, 5 – 7pm, Glasgow Clyde College, Cardonald Campus, RM 10.13/10.14 
 
Why? 
The pilot workshop allows time to test the theory of engaging in fashion design processes and draws on 
playful and engaging methods of designing. I will try to discover how easy is it to encourage participants 
to engage in processes and explore approaches to free participations from limitations of self-doubt. I aim 
to maintain a light hearted approach to the design process and encourage creativity in whichever form this 
may take.  
 
What am I trying to achieve? 
1. Engage participants in design process 
2. Gauge the change (if any) in attachment to garment after participating 
3. Explore user of varied tools in the design process  
4. Find responses to participatory approaches – a 50/50 split between my ideas and the participants 
 
Overview of Workshop  
 
 TASK Materials required 

5.00 – 5.20  Welcome. Overview of project and  
theme 

Mood boards, samples, demos, consent 
forms, information sheets 

5.20 – 5.30 Initial Questionnaire Questionnaire printed 

5.30 – 6.00 Choosing shell, tools and methods 
of manipulation. Practice on calico/ 
look at samples 

Totes different sizes, tools and method 
cards for each  

6.00 – 6.10 BREAK – drinks/ snacks 
(during this time, I will prepare packs 
of all supplies 

Buy snacks – crisps and chocolate 

6.10 – 6.15 Show different stations and tools 
that can be used 

Sewing machines, hand sewing needles, 
rivets, hole punch, iron. 

6.15 – 7.00 Creating your bag  

7.00 – 7.10  Evaluate Discussion recorded and written 
comments on post its. 

 
STEP 1: Choose shell. 
STEP 2: Choose tools  
STEP 3: Methods to manipulate  
STEP 4: Create  
STEP 5: Evaluate  
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Appendix 2.5: Phase One: Orientation 

Pilot: Questionnaire results 
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Appendix 2.5: Phase One: Orientation  

Pilot: Teaching tools 
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Appendix 2.3: Phase One: Orientation  

Pilot: Evaluation questionnaire results
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Appendix 2.4: Phase Two: Immersion 

Teaching Plan 

 
Workshop Series: Week 1 
29th January 2019, 6 - 8pm. (Arrive 15 mins early) 
AIM: Introduce project to participants, Overview theme, mood board and zero waste cutting.  
 
5.45pm - 6.00pm: Read information sheet, complete consent form. 
 
6.00pm - 6.15pm: Overview of project, and introduction to partners. 
 
6.15pm - 7.00pm: Talk about theme and in pairs choose images from selection. Show sample garments 
and fabrics.  
 
7.00pm - 7.45pm: Create mood board with source images which inspire design, drawings, photographs, 
sample fabric.  
 
7.45pm - 8.00pm: Evaluation and interviews.  
 
 
Workshop Series: Week 2  
5th February 2019, 6 - 8pm. (5.30pm arrival for food and a catch up) 
AIM: Design development, half scale patterns, choose fabric.  
 
5.30 - 6.00pm: Food and catch up  
 
6.00pm - 6.15pm: Overview of what we did last time, talk with partners about design and any thoughts 
since last time.  
 
6.15pm – 6.45pm: Demonstration of zero waste cutting - ways garments can be altered and changed. 
Participants work with makers to understand ideas.  
 
6.45pm – 8pm: Small group discussion of value, and garments brought by participants. 
 
7.00pm - 7.45pm: Work in pairs to develop design and concept ideas. Draw onto images and sketch ideas 
for design. 
 
7.45pm – 8.00pm: Finalize design and decide on fabrics.  
 
Workshop Series: Week 3 
12th February 2019, 6 - 8pm. (5.30pm arrival for food and a catch up) 
AIM: Half scale toile, sampling and alterations 
 
5.30 - 6.00pm: Food and catch up  
 
6.00pm - 6.15pm: Overview of what we did last time, talk with partners about design and any thoughts 
since last time.  
 
6.15 - 7.00pm: Develop patterns for design using zero waste patterns.  
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7.00 - 7.45pm: Sewing toile of garments. Look at garments on mini mannequin.  
 
7.45pm - 8.00pm: Evaluation and feedback on process so far. 
 
Workshop Series: Week 4 
19th February 2019,  6 - 8pm (5.30pm arrival for food and a catch up) 
AIM: Developing full scale pattern, cutting fabrics 
 

5.30pm - 6.00pm: Food and catch up.  
 
6.00pm - 7.00pm: Review toiles and make any adjustments to patterns. (If happy, look at any additions: 
pockets, material manipulations etc).  
 
7.00pm - 7.45pm: Cut final fabric and do samples of any areas of difficulty. 
 
7.45pm - 8.00pm: Evaluation 
 
 
Workshop Series: Week 5 
26th February 2019, 6 - 8pm. (5.30pm arrival for food and a catch up) 
AIM: Sewing final garment with participant input, developing finishes 
 
5.30pm - 6.00pm: Food and catch up.  
 
6.00pm - 7.00pm: Finish cutting fabrics  
 
7.00pm - 7.45pm: Begin sewing final garment and do samples of any areas of difficulty. 
 
7.45pm - 8.00pm: Evaluation 
 
 
Workshop Series: Week 6 
5th March 2019, 6 - 8pm. (5.30pm arrival for food and a catch up) 
AIM: Hand finishes by user-maker, complete details and fastenings.  
 
5.30pm - 6.00pm: Food and catch up. Talk about final session. 
 
6.00pm - 7.30pm: Finish sewing final garment and hand finish by user-maker. Ongoing discussions with 
participants about the process and their level of involvement in the making.  
 
7.30 - 7.45pm: Photographing final garments 
 
7.45 - 8.00pm: Evaluation 
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Appendix 2.4: Phase Two: Immersion 

Immersion: Questionnaire results
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Appendix 2.4: Phase Two: Immersion 

Immersion: Value garment transcribes 

 

We are going to have a quick chat about the garments that you've chosen and why you've chosen them. 

Who would like to go first, anyone? Sure, do you want to go first? You've brought your jacket with you. Do 

you want to show us your lovely jacket? 

 

F1: This is my jacket. I don't know what to say. 

 

Just why do you value it? Can you explain a bit about its…? What made you bring it along? 

 

F1: It's a jacket that I wear fairly often. I wear it as a smart casual… I can dress it up and I can dress it down. 

I bought it second-hand and it is actually a designer jacket, but I like that I got it for cheaper! I've had it now 

six years or something like that. It's just served me really well. The embroidery on it, sometimes it goes a bit 

bobbly because it's wool and I'll just take a pair of scissors and skive off the bobbly bits. It seems to have 

kept its shape quite well. It's got good, big pockets. 

 

What do you think's made you keep it for as long as you have, keep it for six years? 

 

F1: I think because the colour is predominantly black, it doesn't really… It's a fairly simple silhouette. I don't 

feel like it's ever not fashionable.  

 

Yes, it goes with most things.  

 

F1: It goes with most things. 

 

Do you think that those elements…? It's particularly this piece because of lots of factors, so the fact that it 

was a designer piece and there's an element of, there's a story behind the fact that you got it for slightly 

cheaper. You like that fact and then… Yes, so there's almost lots of elements that come into it to make you 

feel more attached to it. 

 

F1: Yes, even just… When I bought it, I was so close to just ignoring it because it was just on a second-hand 

website and I just really loved it and I sent a picture of it to my friend saying, 'Should I buy this?' He was like, 
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'Yes.' Even just that little memory is probably nice. 

 

Yes, definitely. Cool. Who's next? [?Izzy 0:02:59.6] you've got your [?fleecy 0:03:00.9]. We saw yours once 

before. 

 

F2: Probably the simplest… This bit always confuses me because there's so many different bits, but it's a 

really, really simple design, but it can be fancy. It can be casual. I can wear it to do sport.  

 

Dress up, dress down? 

 

F2: Yes, I can do pretty much anything in it and it's so comfortable. 

 

Yes, and have you had it for a while? 

 

F2: Yes, I've had it for maybe three or four years now. I got it in a charity shop for £1.20! Probably the 

cheapest item of clothing that I own, but yes, it just goes with everything in my wardrobe. I wear it all the 

time. 

 

You feel quite attached to it? 

 

F2: Yes, definitely. 

 

If you weren't to be able to…? Say something was to happen to it and it was to get lost, you would be quite 

upset? 

 

F2: I would be upset, yes.  

 

I think that's true. I'm sure [unclear words 0:03:51.6] would probably be the same. 

 

F(?): I'd be so cold! 

 

F(?): I wouldn't know what to wear! 
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Cool, perfect. I think that is quite a crucial factor in the whole thing of… Versatility within a wardrobe is 

super important. Who would like to go next? Sam, have you got your garment? 

 

F3: Yes. I've got a jumper. 

 

I've seen you wear this before. I like this jumper. 

 

F3: Yes, it's big and baggy. It was pretty worn when I bought it, but it's nicer because I feel like someone 

wore it for me before and it's… It sounds weird, but… 

 

Super cosy, super comfy. 

 

F3: Yes, super warm. I would wear it all the time, if I could, but it's kind of gross! 

 

I have jumpers like that. It's like, 'I should stop wearing this every day.' 

 

F3: Yes, and it was cheap because it's from a charity shop. It was £1 maybe. Yes, I didn't have it for too long, 

but I don't really have things in my closet that are from longer than a year. It's not just because I throw away 

stuff. I just grow and I grow out of stuff. Yes, that's my favourite thing for now. 

 

Good, so you've had it less than a year, but you still really appreciate it? 

 

F3: Yes. 

 

Do you see yourself holding onto it longer than some of your garments? 

 

F3: Yes, till it falls apart. 

 

Till it falls apart, which is a good thing. I suppose part of the fact is the comfort value and I think jumpers 

like that also keep me cosy and comfy. It's quite nice to have something that's super versatile and goes with 

lots of stuff. 

 

F3: Hmmm mmm. 
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Cool, perfect. Last, but not least, [?Orla 0:05:33.7]. 

 

F4: This wee cardigan I got for my sixth birthday. 

 

Your sixth birthday? That's so cute. 

 

F4: It's cashmere and it's quite… I don't know, it's probably quite like a more expensive buy. I got it for my 

birthday.  

 

Nice materials. 

 

F4: Yes. It's a birthday that I really remember really well. We were away in my gran and grandad's caravan 

in [?Dunbar 0:06:00.3]. We were there and I just live with all boys, four brothers and me, so because I've 

always been quite boyish growing up and then when I got this I just felt like a wee princess. 

 

In your pink cashmere jumper? 

 

F4: Yes, and I was like, 'Oh, look at me. I've got a really pretty cardigan.' 

 

Yes, so what do you do with it now? 

 

F4: It stays under my bed. When I have a wee girl when I'm older, I want her to wear it. 

 

That's so nice. I don't know. I was trying to [unclear words 0:06:32.3]. 

 

F4: I used to always try and wear it and then… I feel like it's just not… 

 

It's a wee bit too precious to do that. 

 

F4: Yes, I don't want to try and squeeze it on and then ruin it because I've never been really, really girly, but 

in the past years I became a bit girlier, but I still have my boyish brotherly ways. 
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Those memories are quite nice. 

 

F4: Yes, so I just really love it because I've had it for so long and it was such a nice birthday present. 

 

Yes. I really loved my seventh birthday party. I remember the outfit I was wearing so vividly, so, so vividly 

and it was horrendous. It was definitely horrendous though people, I think would wear it now. There were 

black velvet leggings which I thought was quite cool, which would still be cool now, a black velvet leopard 

print top that was cropped. Then I wore a lime green fleece on top, just to top it off. I'm pretty sure I had 

some quite cool scrunchies in my hair, so quite a good… 

 

F4: That probably would be quite a look now, I think. 

 

I feel it's totally coming back around. Cool, perfect. Thank you so much for bringing these in. I might take 

a wee photo of them, so if you could just leave them out. 

 

…so I have no way of knowing where it came from and I can never get another one. 

 

Yes, so it's a one of a kind? 

 

Yes. 

 

You see, that's super nice. I like that. That's very, very, very unique. 

 

But I would love to be able to buy another one, or multiple. If my whole wardrobe was just made up of 

these, I'd be happy. 

 

That's actually a really good question. Would it be the same if you could get another one? If when these 

ones run out or they end their life, would you…? Not end their life; you know what I mean. Like when they 

no longer are viable as a garment, would you want them to be able to be replaced with something 

similar? Do you think that ruins the valuable element of them? Does that take away the value slightly? 

 

Well, yes, I think for me like I wouldn't go out and just buy myself another [unclear word 00:00:57].   
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Not quite as appropriate, yes. 

 

When I ever have like a wee girl when I grow up, I'd maybe get her like a wee pink cashmere thing. 

 

A similar one? 

 

Yes, but that would maybe mean - like that would probably be quite nice for me, but like it would only be 

if I had a daughter maybe. 

 

If you've got a little boy, you're going to have to make him wear it anyway. 

 

Yes, I'll get him a wee… I would just do it for him anyway. If it's the colour pink, he won't mind. 

 

Exactly. What about anyone else? Would it take away from the memory of the shopping experience, the 

texting your friend and…? 

 

I don't know because I actually don't think I would buy it again now, because like I don't think it's the sort 

of thing that if I were to see it now I'd be like, yes, I really love that. To me, like the embroidery can be a 

wee bit kitsch, but it was all right when I got it and now it's just my thing that I wear. 

 

Oksana, what about you? If your jumper was like - or if you could have multiples of your jumper? 

 

Yes, I would actually like to have a little bit more. 

 

Multiples? 

 

Yes, because it's not like… 

 

I think when things are quite current like that or something that you had recently, I think like - because I've 

got a jumper that I got from COS recently and I literally wear it all the time. I worry because when you 

teach, people will sometimes be like, 'Do you own any more clothes?' I'm like, 'Yes, I just got a bit 

obsessed.' What about you, [?Esme 00:02:32]? 
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I would definitely.  

 

You would have multiples? 

 

Yes. 

 

That's good. I'm glad there're different camps. 

 

I don't treat my clothes very well, so they wear out quite quickly, so, yes, I think I'd feel better about 

maybe not looking after it that much if I had more of them. 

 

Thank you very much. 

 

…context of what I thought was valuable, but I think for everyone, value is slightly different. Basically, if 

you've got your garment, it would be great for you to explain what garment you've chosen and why you've 

chosen it.  

 

You've got a garment, Kevin. 

 

M: Well, I've got my uncle's - my uncle's a skipper for these super yachts, in the Caribbean mostly, but other 

areas as well around the world. I have a lot of clothes that I believe are very expendable to me, like I don't 

have any sentimental value towards them whatsoever. I was looking at my wardrobe, and this is probably 

the most that I'd be like, 'Oh damn, I can't really replace that sort of thing,' whereas you can always buy 

another such-and-such. He has a few of these T-shirts. This is not my favourite one, the one I cannot find, 

but this is actually really bad! It's got fake tan stains - they're mine - on the collar and everything like that, 

and it's bleached!  

 

I'm glad you're honest! 

 

M: Yes, he actually, because he used to race around the world in the yachts, and this was the racing top for 

one of the regattas they were at, and this was the super yacht logo of the name. It's just probably the 

cheapest of the cheap. It's like a staff top, but I like it just because it has a memory and it always had a story 

with it.  
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How long have you had it? 

 

M: I've had it for ten years, and at the time - it just fits me recently, but when I first got it, it was very big for 

me, and it's quite long as a T-shirt goes, but I actually quite like the high neck to it. The other one I did like 

was from another yacht, and that had a similar high neck, and I quite liked that. That was more just a general 

T-shirt. This one doesn't, but they tend to have the illustration of the yacht on the back and showed which 

one it was. The other one I'd want to bring in, I remember at the time he kept going on about this, it was 

called the Alfa Nero and it was one of the world's largest super yachts, and he kept going on about it. I was 

like, oh, I didn't really - I felt as if it was just stories. I never actually got any evidence of it, until I went to 

Marbella on holiday. I went to that tacky millionaire's row what everyone goes to, and it was - it couldn't 

dock because it was too big, but I could see it out of the water. It was quite close as well, so you could see 

it quite easily from the dock, and I could see it was Alfa Nero and it was absolutely massive. I think it's the 

third biggest in the world, and it was like wow! That was a moment where I like, oh, he's not just a bullshitter! 

Yes, I don't have that one unfortunately, but this one is the closest.  

 

A nice connection. 

 

M: Yes. 

 

It's nice to have a connection [unclear words 0:02:59.5]. Cool, who would like to go next?  

 

I'll go next. 

 

You can just explain or… 

 

I'm not really good with having items that are important to me. I think, for this exercise, I would say 

something like probably this top. For me, I don't really get - I don't know, I have sentimental objects, but 

not clothing so much. I'd say something like this, but this is actually part of a suit, so I've worn it to weddings 

or just big occasions, but I also wear it to work now, and when I wear it, I feel quite together. 

 

It's like power dressing, I expect. 
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Yes, it's like a multi-use. I think that one of the most important things to me is that I can wear something 

throughout loads of different occasions, and I know I like it… 

 

It looks definitely it could, yes. 

 

Yes, something like that. I've got a lot of pieces like that, that I can just wear throughout different types of 

occasions. That means to more to me, that I can spread it across lots and lots of things, so probably quite a 

different, probably the opposite to you. 

 

Perfect. [?Lisa 0:04:08.6], you're next, what about you? What kind of garment or what garment can you think 

of or talk about that is valuable to you? 

 

I'm a hoarder, so I have a lot of stuff that I can't throw out for a whole load of reasons. I mean, my wedding 

dress hangs in the attic, for obvious reasons.  

 

I think a lot of people hold their wedding dress… 

 

They do, and I actually wore it again. I organised a wedding dress ball, so there was a whole roomful of 

women in wedding dresses and bridesmaids - we raised seven-and-a-half grand, so it was good, but yes, 

we did that. I had to slim down into it. I have a dress, it's the first expensive dress that I got, and it was from 

Press & Bastyan, and it used to be in the window on Buchanan Street, and I was a poor student. I'm an 

eternal student, to be honest, but walking down Buchanan Street I used to see this in the window, and I 

used to tell my now husband, 'Oh, this gold dress, I really like this gold dress.' It's got all this - it was cut on 

the bias; it was satin, but a cream satin with a sort of gold satin. Still got it. It's got embroidered roses and 

things across one side, and it was £150, which is still expensive, but you're going back to like half my life 

ago. I was about 19 and I'm 38 next month, but I've still got that dress, and I wouldn't wear it now. It should 

probably still fit now, but it just wouldn't be right, but I can't get rid of it for that reason.  

Then I've also still got the [over speaking 0:05:27.9] nightie my granny gave me when I was 15, and 

the T-shirt that was my mum's when I was 16. I still wear all those, and I can't get rid of them now because I 

remember that they were from them or they were theirs, and so there's a story behind it. I don't like getting 

rid of things that have a story. 
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You think for you that's the main thing that makes you hold on to something? It's got to have a story or if 

it's got a connection or if it reminds you of a time? 

 

Also, because I'm poor, so I don't throw anything out, because I'm going to need it at some point! 

 

Yes, cool, perfect. Last but not least, what's your garment of value? Is this one you've got with you? 

 

Yes, it's a coat that my mum had got me. Despite being a really messy person, and it's filled with cat fur 

because I have a cat, two cats. It's something that I've worn which is not the best, but despite being a 

messy person, I like quite fancy stuff and vintage stuff, and it looked like one, and I really liked it, and it's 

my favourite coat. My mum got it as a Christmas present for me, I can't remember how many years ago.  

 

You've had it for a while? 

 

Yes. 

 

You've had it for little bit of time? 

 

Did you choose it, or did she surprise you with it? 

 

I gave her ideas of what kind of coats I liked, and she did choose it for me. 

 

She chose well? 

 

Yes. 

 

You think you'd hold on to it for as long as you can? 

 

Yes. 

 

Wear it as long as you can? 
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Yes. 

 

You'll be like me in two years' time… 

 

[?Hoarding 0:07:05.2]… 

 

[?Bring 0:07:06.8] the box out of the attic, [?but I knew I was poor 0:07:08.2] [over speaking 0:07:09.2]… 

 

I collect [?the beggars 0:07:10.4], I have so many of them, and I should really sell some of them, but no, I 

even keep the boxes, it's quite bad! 

 

I was saying to other groups, so if for some reason your garment, or if in any way that garment could be 

replicated, would it be as valuable? Would you want it? Like if for some reason it came to the end of its 

life, would another yacht top that isn't your uncle's or has no connection to a yacht your uncle worked on, 

would that be as valuable? 

 

M: No, not - it wouldn't be. If you could replicate this exactly, then great, it doesn't really - the actual 

material itself, the physicality of it, that he's worn it and I've worn it, doesn't bother me at all. It's mostly 

just - if they could replicate it exactly, then perfect, but if it was another yacht top, it would be just 

pointless. 

 

I think it's almost down to the specifics of that yacht being the one your uncle worked on and then that 

being the connection. Gold dress, if you replicated it? 

 

Yes, I think I'd still have it and I would fit it, but I don't wear it, because I can't see anything that I would 

wear it to, probably because the style's not right, but I can't get rid of the dress itself, because I loved that 

dress.  

 

It's almost like my dress example, it's like something you'll hold on to and keep in your wardrobe. 

 

Yes, never pull on again, but it will never be thrown out. I'm sure my kids will be clearing it out one day: 

'It's still got stains on it. Why did she never even get it cleaned?!' 
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What about you, [?Keira 0:08:48.1], if it could be replicated, you'd have another one? 

 

Yes [?in gold 0:08:51.9]! 

 

[?In a better 0:08:51.8] colour? 

 

Yes, it would almost be good if it could be replicated, because I feel like I've worn this so many times, so I 

would like an update! 

 

We could make her one. 

 

Yes. 

 

In all that spare time [over speaking 0:09:02.8]! 

 

Thank you for [over speaking 0:09:04.4]! 

 

What about you? Do you think you would want another one, another version, or do you think it's more 

meaningful because it's one that your mum got for you? 

 

I'd say it's more meaningful if someone's bought it for you as a gift and then I'd keep it. Maybe I'd buy 

something similar, but not the exact same thing. 

 

I think sometimes when you put things away to keep, it means something to you at that time, and when 

you come back to it later, you can let it go at that point, but you can't do at the time. I mean I loved a pair 

of River Island jeans years ago. I loved them so much I got multiple pairs exactly the same so that I could 

just always wear them. They were part of the box that came out of the attic recently, because I'd finally 

lost four stone and fit them again. I'm like, no, these are too wide at the bottom, and I don't know what 

made me think that I wanted to wear these, so I don't wear them now. 

 

When Mum used to shop for me, she used to buy me the same shoes in four sizes so even if you hated 

those shoes, you wore those shoes for like ten years, and it was like oh, gosh, got a box of them! Just 

when I thought I'd got rid of them! 
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Cool, perfect, thank you then. It's one of those crazy mother things [over speaking and laughter 

0:10:23.2]… 

 

[Recording ends abruptly] 
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Appendix 2.4: Phase Two: Immersion 

Garment designs 
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Appendix 2.4: Phase Two: Immersion 
Immersion: Evaluation questionnaire feedback  
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Appendix 2.4: Phase Two: Immersion 

Semi-structured interview guide 

 

- How has the experience of working together been? 

- Has the experience been memorable? If so, why? 

- Is there anything you would change about the experience? 

- Do you both feel like you have learnt about the garment design and making process? How? 

- Do you think you were given enough input into the garment design? How helpful was it to have 

restrictions such as zero waste cutting etc? 

- Do you think you were given enough input into garment design? Was it helpful to have restrictions 

such as zero waste cutting etc? 

- Do you think this process could have longevity as a method to make people feel more responsible 

for the garments they buy? If so, why? 

- Have skills been passed between the two of you? 

- Do you think this could work as an approach to encourage responsible buying behaviours? If so, 

how? 

- Would you be interested in trying an experience like this again? 

- How has the experience made you feel about the garment you have made? 
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Appendix 2.5: Phase Three: Validation 

Round Table focus group – topic guide 

 
Current approaches to sustainability in teaching: 
- How aware do you believe students are of issues surrounding sustainability? 

 

- Do you believe that students have shown more interest/ desire to act as responsible/ more 

sustainable designers in recent years? Any particular examples of this? 

 

- How mindful do you think students are of the end user when they are designing/ making? Do 

you feel more focus on this could lead to more purposeful garments being designed/ made? 

 

- How ready do you think the department and lecturers are for developing more ethical/ 

sustainable approaches to teaching fashion design? 

 

Research has shown that future designers have a huge role to play in developing innovative 

approaches to designing and making. 

 

- Do designers and consumers both have a responsibility to help drive change and encourage 

sustainable practices? 

 

The Research project: 
- How could user engagement in the design process lead to change in the way we consume/ 

use garments? 

 

- Could collaboration between wearers of garments and design students help to have an impact 

on students? If so, what type of impact would this be? 

 

- How do you feel about the approaches used within the study? Are these viable as teaching 

approaches?  

 

- Could these participatory approaches help to educate designers, lecturers and/ or wearers?  

 

The workshops feedback showed that students found the workshops fun and informative, with 

almost everyone saying they would be keen to take part in more practices focused on sustainable 

and ethical making/ designing. 
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Future contribution: 
- What would be beneficial to help teach more sustainable practices? i.e. specialist workshops, 

CPD, teaching resources, prewritten electives 

 

- What extra support do you feel you would need as a lecturer to employ these practices? 

 

- How beneficial would a pre-written elective be? 

 

- How helpful would a website with online resources be? 
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Appendix 2.5: Phase Three: Validation 
Evaluation event focus group – topic guide 

 
 

- How informative did you find the workshops? 
 

- How did the workshops help to understand approaches to sustainable fashion design? 
 

- What insights into the fashion design process can help lead to more understanding of 
value? 

 
- How can involvement in the fashion design process help encourage a stronger wearer-

product relationship? 
 

- How can more responsible practices be developed on a larger scale, given what you learnt 
in the workshops? 
 

- Do you believe educating fashion design students can have an impact on future 
designers? In what way? 
 

- What information would help you to make a change in the way you buy and use garments? 
 

- Have the workshops made you re-think the way you shop, design and use clothing? In 
what way? 
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Appendix 3.1.1: Baseline 

Likert Responses: Analysis 

Statement One: More fashion garments are bought now than five years ago. 

 

 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 26 3 1 3 0 

Percentage 

(%) 

79% 9% 3% 9% 0% 

  

Most participants strongly agree that more fashion garments are bought now than five years ago. Here we 

can see people’s understanding of the escalation of the amount of things people buy, even in these last 

five years.   

 

Statement Two: I buy clothes to reflect current fashion trends. 

 
 

 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 0 7 10 13 5 
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Percentage 

(%) 

0% 20% 29% 37% 14% 

 

Here we have more varied answers when considering trends, which does reflect the current time where 

trends are less distinctive. Trends can now be seen to change so often, with ’52 seasons’ (REF) in the year 

rather than more distinct trends which could happen a handful of times within a year. These continually 

changing trends could be seen to be difficult to commit to when change will happen so quickly. It also 

shows a move away from trend-led shopping where people like to have their own style (REF). 

 

Statement Three: I buy more than two items a month to keep up with current trends. 

 
 

 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 0 7 2 15 10 

Percentage 

(%) 

0% 21% 

 

6% 43% 30% 

 

As above these answers are varied, but the majority disagreeing or strongly disagreeing – some agree and 

some neither agree nor disagree. Again, perhaps reinforcing consumers move away from a very trend led 

approach to buying clothing.   
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Statement Four: Quickly changing trends lead to more clothes being bought.

 

 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 23 12 0 4 2 

Percentage 

(%) 

56% 29% 0% 10% 5% 

 

While personally our participants felt they were not so driven and led by trends as an incentive to buy, 

over 80% agree or strongly agree that quickly changing trends lead to more clothes being bought. This 

shows understanding by participants of one reason why clothes are being bought more.  

 

Statement Five: The more that is paid for a garment, the more valuable it is. 

 

 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 1 1 12 17 9 

Percentage 

(%) 

3% 3% 30% 42% 22% 
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A common assumption is that increased cost equals increased value of a garment. The results here were 

slightly unexpected, with a spread of results ranging from neither agree nor disagree to strongly disagree. 

So perhaps this assumption is not the case within the study group. The term more lacks clarity or precision 

and may have influenced the results. 

 

Statement Six: Designer garments should be kept longer than garments bought on the high street. 

 

 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 8 16 3 5 7 

Percentage 

(%) 

21% 41% 7% 13% 18% 

 

A spread of results but 62% agree or strongly disagree and 31% disagree or strongly disagree, that 

designer garments should be kept longer than high street garments. This implies that high street 

garments are for some reason perceived as less valuable than designer garments – is this due to money 

paid, or the status of a garment being designer or perhaps due to the perceived ‘better’ quality of making 

or fabrics? 

 
Statement Seven: High street garments are less valuable, so don’t need to be kept as long.  
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 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 2 8 4 10 16 

Percentage 

(%) 

5% 20% 10% 25% 40% 

 
High street garments can often be seen as less valuable – so this implies they would not be kept as long. 

Here we can see that 65% disagree or strongly disagree that high street garments are less valuable, and 

so would not be kept as long. 25% agree or strongly agree that this is the case.   

 
 
Statement Eight: Garments from the high street can be thrown away as they cost less. 

 
 

 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 0 3 8 10 19 

Percentage 

(%) 

0% 8% 20% 25% 47% 

 
Taking this further to think of low-cost high-street garments as being more disposable, only 8% agree with 

this statement. 72% disagree or strongly disagree with this statement that low-cost garments can be 

thrown away more.  

 
 
Statement Nine: I throw away garments after wearing them less than five times.  
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 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 0 0 0 14 25 

Percentage 

(%) 

0% 0% 0% 36% 64% 

 
With many statistics showing the prevalence of retaining garments for only one or two wears, the Likert 

then explored throwaway culture (REF). Participants were asked to consider whether they throw away 

garments after less than five wears. Results showed this was not the case, with 100% either disagreeing or 

strongly disagreeing to this statement.  

 
Statement Ten: I have garments in my wardrobe which I have only worn once.  

 
 

 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 26 8 0 3 3 

Percentage 

(%) 

65% 20% 0% 7.5% 7.5% 

 
One-wear items for special occasions are common and results showed that 85% agreed to having items in 

their wardrobes that they have only worn once.  
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Statement Eleven: How long a garment will last is not something I think about when I buy it.  

 
 
 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 14 10 1 5 9 

Percentage 

(%) 

36% 26% 2% 13% 23% 

 
Garment longevity has been seen to not always be a factor considered when buying a garment (REF). The 

results show that 62% strongly agree or agree to not thinking about garment longevity at the point of 

buying. However, 36% also strongly disagree or disagree with this statement. This could be investigated a 

little further to understand what factors are important and thought about when buying garments.  

 

Statement Twelve: I feel uncomfortable with fast fashion, and the effects it can have on those in the supply 

chain.  

 
 
 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 13 10 9 7 0 
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Percentage 

(%) 

33% 26% 23% 18% 0% 

 
This statement helps to gauge understanding of fast fashion and its negative effects in terms of 

environment and ethical production of garments. A spread of results here shows that 59% strongly agree 

or agree that they feel uncomfortable with fast fashion’s effect on those in the supply chain, while 41% 

neither agree nor disagree or disagree with this statement. This shows some people still do not 

understand the effects fast fashion has the environment and those that are involved with its production.  

 

 
Statement Thirteen: Fast fashion is becoming a bigger issue for society in recent years. 

 
 

 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 24 8 4 3 0 

Percentage 

(%) 

61% 21% 10% 8% 0% 

 
Over 80% agree with this statement, that fast fashion is increasingly becoming a larger issue within 

society. This shows an understanding of the fast fashion issues within the demographic of participants 

being investigated.  

 
 
Statement Fourteen: Garments have more value if they are made by hand.  
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 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 19 11 2 5 1 

Percentage 

(%) 

50% 28% 5% 13% 3% 

 
Beginning to investigate value in relation to things being handmade or visibly crafted begins to probe the 

area of questioning of this research project. Half of the participants strongly agree that value is added 

through things being hand made, and a further 28% agree with this statement. Showing very strongly that 

handmade items can prompt more value in a garment.  

 
Statement Fifteen: Understanding the design process would make buyers value an item more. 

 

 
 

 Strongly 

Agree 

Agree Neither 

Agree nor 

Disagree 

Disagree Strongly 

Disagree 

Number 21 11 4 2 1 

Percentage 

(%) 

54% 28% 10% 5% 3% 
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Statement 15 probes into the specifics of the project by understanding consumers’ perceptions of the 

design process, and if understanding the design process could have an impact on the value of a garment. 

54% strongly agree with this, while a further 28% agree – showing understanding of the design process 

could have an impact on valuing an item. 

 
 

 Statements Strongly 
Agree 

Agree Neither 
Agree 
nor 
Disagree 

Disagree Strongly 
Disagree 

1 More fashion garments are 

bought now than five years 

ago 

79% 9% 3% 9% 0% 

2 I buy clothes to reflect 

current fashion trends. 

0% 20% 29% 37% 14% 

3 I buy more than two items 

a month to keep up with 

current trends. 

0% 21% 

 

6% 43% 30% 

4 Quickly changing trends 

lead to more clothes being 

bought 

56% 29% 0% 10% 5% 

5 The more that is paid for a 

garment, the more valuable 

it is 

3% 3% 30% 42% 22% 

6 Designer garments should 

be kept longer than 

garments bought on the 

high street 

21% 41% 7% 13% 18% 

7 High street garments are 

less valuable, so don’t 

need to be kept as long. 

5% 20% 10% 25% 40% 

8 Garments from the high 

street can be thrown away 

as they cost less. 

0% 8% 20% 25% 47% 

9 I throw away garments after 

wearing them less than five 

times. 

0% 0% 0% 36% 64% 

10 I have garments in my 

wardrobe which I have only 

worn once 

65% 20% 0% 7.5% 7.5% 
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11 How long a garment will 

last is not something I think 

about when I buy it 

36% 26% 2% 13% 23% 

12 I feel uncomfortable with 

fast fashion, and the effects 

it can have on those in the 

supply chain 

33% 26% 23% 18% 0% 

13 Fast fashion is becoming a 

bigger issue for society in 

recent years. 

61% 21% 10% 8% 0% 

14 Garments have more value 

if they are made by hand 

50% 28% 5% 13% 3% 

15 Understanding the design 

process would make buyers 

value an item more 

54% 28% 10% 5% 3% 

 
 
 
KEY 
Significant to study 
Results reflect scoping 
Results not as expected 
More investigation  

 
Reflections – anything I would do differently? 

Perhaps doing this study with a wider group of participants within the young millennial demographic 

would be beneficial. The students that participated were future students within SOF, and although they 

had not yet started any of their studies and had little knowledge of designing and making, participants 

may already have an appreciation of fashion as a discipline.  

 

Interesting things to note 

- Participants understand that consumption has increased.  

- There is a split response to current trends impacting purchases 

- Most people disagree that they make purchases twice a month to keep up with trends. 

- Most people agree to trends being a factor in more clothes being bought.  

- Participants disagree of neither agree nor disagree that more money paid equates to more value.  

- There was a split response about whether designer garments should be kept longer than high 

street garments. 60% agree or strongly agree this is the case.  

- Most disagree high street garments are more throwaway.  
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- 100% disagreed of strongly disagreed garments can be thrown away after 5 wears. A more 

exaggerated statement here helped to gauge the level of throwaway. 

- 84% agreed or strongly agreed they have garments in their wardrobes they have only worn once. 

- A split response on considering garment longevity when buying, about 60% agree and 40% 

disagree.  

- About 60% feel ethically uncomfortable with fast fashion garment production, while 40% either 

don’t agree or disagree or strongly disagree.  

- Over 80% believe fast fashion has become a bigger issue in recent years. 

- About 80% believe garments made by hand hold more value.  

- More than 80% believe understanding the design process could have an impact on increasing 

garment value.  
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Appendix 3.1.1: Baseline 

What makes a garment valuable to you – thematic analysis 

 
30 participants, 52 answers 
 

Theme Occurrenc
es 

% of 
answers  

No. of 
people  

Quotes 

Memory/ 
sentimental/ 
emotional 

12 23% 2/5 ‘Memories of occasions.’ 

‘Special meaning (what 

happened when wearing)’ 

 
Handmade/ 
craftsmanship/ skill 
of maker 

5 10% 1/6 ‘…how it was made and 
the skill involved in making 
it’ 
‘A garment that’s been well 
made with love and care 
should be cherished.’ 

Fit of garment/ 
confidence 

7 13% 7/30 ‘…how comfortable it 
makes me feel physically 
and mentally’ 
‘Makes you feel good 
about yourself.’ 

Unique/ individual 5 10% 5/30 ‘I want to be unique and 
that is hard to do with fast 
fashion’ 
‘Putting my own unique 

touch on it and being 

different to others’ 

High quality made/ 
fabrics 

10 
 

19% 1/3 ‘how well and how long it 
can last you’ 
‘Value but are made with 

quality fabric’ 

Ethical/ charity/ 
ethical fabrics/ fair 
wages to makers 

3 6% 1/10 ‘…fabric does not release 
microfibres into the 
environment’ 
‘Sustainable resourced. 
Ethically made’ 

Designer/ brand 
status/ cost 

5 10% 1/6 ‘More valuable if it’s 

designer.’ 

‘…brand status’ 

Versatility/ cost per 
wear/ functionality 

3 7% 1/10 ‘If it’s different or looks 
good with different outfits’ 
‘Wearability’ 
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Personalisation/ 
involvement in 
design 

1 2% 1/30 ‘If it’s made for me.’ 

 

Answer 1  

- Memories of times worn or person who gave it to me. 

- Financial value - if I spend a lot on it 

_____________________ 

 

Answer 2 

I think a garment can be valuable for a number of reasons. For me, it can be sentimental value e.g. bought 

at a certain place, time, with someone, or if its handmade or if its made well, fits me well or I just love it! 

___________________ 

 

Answer 3 

There are clothes in my wardrobe that have no value but clothes that do have emotional value are 

valuable either because I bought them in a foreign country or I bought them in a special time in my life 

and I hope to keep them for a long time. They also have value if I did spend more than I would on clothes 

or shoes and I may have bought them when I worked hard at work and I felt I diserved the item. I also 

have value if they are a unique item and I have never seen anything like them before. 

____________________ 

 

Answer 4  

The level of craftsmanship that has gone into the garment and design process. Also it has to be interesting 

to me. 

____________________ 

 

Answer 5  

Memories of occasions.  

____________________ 

 

Answer 6 

That the materials are of a high quality, that the fabric does not release microfibres into the environment, 

that the people making them are paid well and are treated fairly, and that my garment is unique. I want to 

be unique and that is hard to do with fast fashion. Fast fashion is one of the greatest threats to our 

environment.  

____________________ 

 

Answer 7 

Its sentimentality and how comfortable it makes me feel physically and mentally.  

____________________ 
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Answer 8  

Is how well and how long it can last you  

____________________ 

 

Answer 9 

If you feel good in the garment I will value it more. I also like it it is a designer piece.  

____________________ 

 

Answer 10 

Quality fabric but not fabric that may have been from an animal i.e. leather 

____________________ 

 

Answer 11 

Quality of the make. Sustainable resourced. Ethically made (makers paid fair wages) 

All in the ideal world. Mostly source own clothes from charity shop so profit goes to good cause. 

____________________ 

 

Answer 12  

If they are retro and redesigned from later fashion 

____________________ 

 

Answer 13 

If it has been passed on for a long time. 

____________________ 

 

Answer 14 

If it’s different or looks good with different outfits. Love vintage clothing because of the history behind it.  

____________________ 

 

Answer 15 

Special occasion. Special meaning (what happened when wearing) 

____________________ 

 

Answer 16  

The way it looks, how it was made and the skill involved in making it. Oh and its quality. 

____________________ 

 

Answer 17  

Value but are made with quality fabric 

____________________ 

 

Answer 18  
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Quality of garment and handmade items. A garment that’s been well made with love and care should be 

cherished. 

____________________ 

 

Answer 19  

If it makes me feel good/ if it’s a garment I can wear in different ways. 

____________________ 

 

Answer 20  

Style and look. If I can appreciate the garment as a whole 

____________________ 

 

Answer 21  

Wearability and vintage 

____________________ 

 

Answer 22  

Putting my own unique touch on it and being different to others 

____________________ 

 

Answer 23  

How I feel in it and the quality of material 

____________________ 

 

Answer 24  

The history like if it was vintage it would be more valuable 

If it’s made for me. 

____________________ 

 

Answer 25  

How much I am able to wear it. 

More valuable if it’s designer. 

More valuable if made to order specially. 

____________________ 

 

Answer 26  

Makes you feel good about yourself.  

Design process. 

____________________ 

 

Answer 27  

How it makes me feel 



 136 

____________________ 

 

Answer 28  

It is valuable if it’s made of good quality fabric and fits my body type well.  

____________________ 

 

Answer 29  

A garment is valuable if I like it or if it has sentimental value.  

____________________ 

 

Answer 30  

Materials used, quality, functionality and brand status.  

____________________ 
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Appendix 3.1.1: Baseline 

Baseline: Iterative questionnaire results 
 
Question One: Mark the question which most accurately says how much you would be willing to spend on 
a garment. 
  

 Responses No. of responses 
under £15 | 1 
£15 - £40 ||||| ||||| ||||| ||||| ||| 23 
£40 - 80 ||||| ||||| ||||| ||||| |||| 24 

£80 - £150 ||||| ||||| |||| 14 
over £150 ||| 3 

 
Some students selected multiple responses, and others left comments, see below: 

- depends on the garment - would spend more on a coat or dress for special occasion 
- depends on what the garment is for 
- Depending on occasion 
- depends on store and quality 
- More if I felt it was worth for quality or design 
-  

Statement One: Paying more than this makes the garment more valuable. 
 

 Responses No. of responses 
strongly agree |||| 4 

Agree ||||| ||||| ||||| ||||| ||||| | 26 
Neither agree nor disagree ||||| ||||| ||||| ||||| ||| 23 

Disagree ||||| ||||| ||| 13 
Strongly Disagree ||||| 5 

 
Some participants left comments: 
- Generally higher price means better quality 
- However sometimes cheaper fabric can be just as nice 
 
 
Statement Two: More input in the decision of garments we wear and buy would help increase consumers 
‘value’ of garments. 
 

 Responses No. of responses 
strongly agree ||||| ||||| ||||| || 17 

Agree ||||| ||||| ||||| |||| ||||| ||||| ||||| |||||  ||| 43 
Neither agree nor disagree ||||| | 6 

Disagree ||||| || 7 
Strongly Disagree | 1 

 
 
Statement Three: Society is ready to create change in the way garments are designed, consumed and 
used. 
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 Responses No. of Responses 

strongly agree ||||| ||||| ||||| | 16 
Agree ||||| ||||| ||||| ||||| ||||| ||||| ||||| |||||  40 

Neither agree nor disagree ||||| ||| 8 
Disagree ||||| || 7 

Strongly Disagree  0 
 
Some participants left comments: 

- I like to think people are moving towards more sustainability 

 
 
Statement Four: Items that myself or someone else I know has made are more valuable to me, and so I 
keep/ value them for longer. 
 

 Responses No. of responses 
strongly agree ||||| ||||| ||||| ||||| ||||| ||||| ||||| ||||| || 42 

Agree ||||| ||||| ||||| ||||| 20 
Neither agree nor disagree ||||| || 7 

Disagree | 1 
Strongly Disagree  0 

 
Some participants marked more than one answer.  
 
Questionnaire Results  
Questionnaire answered by a range of students from across the creative courses. Students are 
predominantly within the participant bracket being studied (majority female, between the ages of 16 – 26) 
 
 
 
 
 
 
 
 
 
 
 
 
 

 Under 
£15 
 

£15 - £40 
 

£40 - £80 £80 - 
£150 
 

Over £150 

Mark the 
question which 
most accurately 
says how much 
you would be 
willing to spend 
on a garment. 

 
1 

 
23 

 
24 

 
14 

 
3 

 1.5% 35% 37% 22% 4.5% 
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Areas of interest: 
 
Statement 1 

After asking how much on average participants spend, it was possible to gauge the impact paying more 

than normal has on their feelings of value towards a garment. The effect of money on value is spread, 

there are higher levels who both agree and neither agree nor disagree. While the highest proportion of 

participants agree that paying more than normal for a garment adds to value (26 people – 37%), equally 

there are a high number who neither agree nor disagree (23 people – 32%). 18% of participants disagree 

that an increase in price equates to an increase in value. Although the majority agree that paying more 

 Statement Strongly 
Agree 
 

Agree 
 

Neither 
agree 
nor 
disagree 

Disagree 
 

Strongly 
Disagree 

1 Paying more than 
this makes the 
garment more 
valuable. 

 
4 

 
26 

 
23 

 
13 

 
5 

  6% 37% 32% 18% 7% 

2 More input in the 
decision of 
garments we wear 
and buy would help 
increase consumers 
‘value’ of garments. 

 
18 

 
43 

 
5 

 
6 

 
0 

  25% 60% 7% 8% 0% 

3 Society is ready to 
create change in the 
way garments are 
designed, 
consumed and 
used. 
 

 
16 

 
40 

 
8 

 
7 

 
0 

  23% 56% 11% 10% 0% 

4 Items that myself or 
someone I know has 
made are more 
valuable to me, and 
so I keep/ value 
them for longer. 

 
42 

 
20 

 
7 

 
1 

 
0 

  60% 29% 10% 1% 0% 
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than normal makes something more valuable, a large portion of participants disagree or are indifferent to 

this theory. 

 

Statement 2 

An overwhelming 85% of participants either agreed or strongly agreed that more input in the design 

decision would increase garment value. This shows the potential of the study to instil value in garments for 

consumers. No participant strongly disagreed with this statement. 

 

Statement 3 

Almost 80% agreed or strongly agreed that people are ready for a change in the way fashion is designed 

and consumed. Again, this confirms the interest in developing new approaches to owning and consuming 

garments. No participants strongly disagreed with this statement.  

 

Statement 4 

Almost 90% of participants agreed that garments made by themselves or others they know would lead to 

garments being kept for longer. And in turn there would be a greater sense of value in these garments.  
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Appendix 3.1.1: Baseline 

Baseline: Participatory survey results 
 
Posters below were placed in an easily accessible corridor in the college. An information sheet told 

participants about the study and that the project was research from GSA.  

 

Perhaps I could have used the posters on further occasions to generate a wider spectrum of participants. 

There were some difficulties getting students to volunteer to participate, so I emailed students and also 

was near the posters at break times to encourage participation.   

 
Results: 
 

   
I have taken 40hrs to make by 

hand and involve a great deal of 
skill 

17 people (21%) 
 

I am made by a high-end 
designer and my price reflects 

that 
4 people (4.9%) 

 

I am made in Scotland and every 
person in the supply chain has 

 been given a fair wage 
16 people (19.8%) 
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I am versatile, functional and a 
classic which can be worn in 

many different ways 
10 people (12.35%) 

 

I have been made especially for 
my owner and I am totally 

unique 
24 people (29.6%) 

 

I am 30 years old and have been 
treasured by my previous owner 

10 people (12.35%) 
 

 
 

 Statement Results 
(people/ 
stickers) 

Percentage 
(%) 

High end Designer/ 
Brand + Monetary 

‘I am made by a high end designer and my 
price reflects that’ 

4 4.9% 

Craftsmanship/ skill 
of maker 

‘I have taken 40hrs to make by hand and 
involve a great deal of skill’ 

17 21% 

Unique/ individual + 
personalization 

‘I have been made especially for my owner 
and I am totally unique’ 

24 29.6% 

Versatility/ 
functionality/ cost 
per wear 

‘I am versatile, functional and a classic 
which can be worn in many different ways’ 

10 12.35% 

Memory/ 
sentimental + 
vintage 

‘I am 30 years old and have been treasured 
by my previous owner’ 

10 12.35% 

Ethical/ fair wages/ 
Made in Scotland 

‘I am made in Scotland and every person in 
the supply chain has been given a fair 
wage’ 

16 19.8% 

TOTAL 81 people 100% 

 
 
 
 
 



 143 

Points of interest: 

- The statement referring to Items being made especially for owners has the largest percentage 

agreeing, almost 30%. Why is this? Maybe this is not something that feels fulfilled currently in the 

garments that are available to be bought. Is this due to lack of infrastructure or approaches to 

allow this, perhaps this increases time of production, and costs become higher.  

- The survey explored whether consumers were more involved in creating a garment for themselves, 

would this increase wearer-garment attachment. Would this in turn lead to keeping the garment for 

a longer period of time?  

- Over 20% felt craftsmanship and the skill of the maker made a garment more valuable. Time is 

important to acknowledge here, does this show a move towards slowing of culture, or at least the 

desire for culture to slow? Or more of a focus on artisan and craftmanship – craft beer, artisan 

bakeries, and maybe this is filtering to garments. 

- Almost 20% believed more ethically made garments (perhaps made in Scotland) were important 

factors in valuing a garment. Initial scoping showed society are aware of fashion sustainability 

issues and have a desire to act more ethically. However, finding ways to do this in a culture set in 

the ways we currently consume make a focus on more ethical garments more difficult.  
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Appendix 3.2: Phase Two: Immersion 

Writing about evaluation questionnaire: User-Maker  
 
User-makers all said they enjoyed the experience of being involved in the research study, and most user-

makers felt they learnt about technical skill from participation in fashion design processes, while others 

gained understanding about design processes. 

 

Examples of comments included: 

 

User-maker: Yes it’s been really inspiring and enjoyable to work with a skilled maker, because I had 

no prior knowledge of making garments 

 

User-maker: I feel like I have learnt a lot more about the more technical side of the making process 

 

While the workshop offered immediate insights into fashion design processes, the workshops also helped 

user-makers to consider their consumption of garments. One user-maker noted: 

  

Yes it has made me decide that I want to stop buying clothes and start making my own 

 

User-makers believed understanding of the process helped them to reconsider their views about garment 

consumption, encouraging more appreciation of making and a change to their current consumption 

patterns. All participants said they would like to take part in another similar process.  

 

User-makers gave insights into their attachment to the garment created, and how this will impact the 

longevity of it. User-makers were proud and positive about their involvement and for many the garment 

acted as a sentimental reminder of the workshop process and their maker. The following quotes from 

participants highlight the link between the narrative of the piece and attachment/ increase to perceived 

longevity of a garment.  

 

I feel that I will always hold the memory of attending the workshop and meeting Carla (my maker) 

 

I love it! I appreciate it more than I normally do an item of clothing because I was involved in the 

process 
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Responses also highlighted the positive impact of user-maker participation in the design processes as 

encouraging attachment to the garment. Themes which emerged from coding data included: the ability to 

have design input to develop a garment which is personally suited, the experience of the workshops and 

making process, working relationships with the designer-maker and greater overall understanding of 

design processes. Comments included: 

 

It was important to me to have my say with the aesthetic and it has definitely made this garment 

more personal to me 

 

…you feel partially responsible for the final outcome  

 

My partner has made this with me and taught me, making it unique 

 

Responses from the evaluation showed the workshop process had an impact for all participants on making 

the garments less disposable. Key areas for consideration are the garments as sentimental reminders of 

the experience, garment quality would be longer lasting, and value of craftsmanship is evident. 

 

Yes it makes it a lot more personal – I will always remember the experience when I wear it.  

 

Significantly, as with the Pre-pilot and Pilot, feedback from the research study has shown an impact 

beyond the life of the workshops. User-makers highlighted many of these impacts: encouraging the 

consumption of higher quality garments, greater consideration of the enjoyment or happiness from 

wearing a garment, more appreciation of unique aspects of a garment’s design and increased 

appreciation of process, ensuring more responsible purchases. Participants noted: 

 

It has made me want to consider what makes me happy when I shop. I’ll try to avoid buying stuff 

that I don’t think will end up making me happy when I wear it. 

 

It’s also made me appreciate the work that goes into making a garment. I feel like now I’m going 

to be more conscious when buying clothes and throwing them away. 

 

I was already considering giving up fast fashion, but this workshop has helped to convince me. 
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Evaluation Questionnaire: Designer-Maker  

Designer-makers also found the process fun and educational, and they enjoyed the environment and the 

community atmosphere: ‘the atmosphere was free and enjoyable’. 

 

Designer-makers gave their opinions on their level of participation, while working within the limitation of 

the workshops’ design. Several noted the benefits of the restrictions the tools and research design put in 

place, and felt there was still lots of opportunity to participate and have input.  

 

While a free reign would have been fun, it was interesting to learn about and try zero waste 

designing and working with others 

 

Designer-makers also gave feedback on the process of working in collaboration with a user-maker, and 

noted the benefit of: learning from each other, passing on knowledge to user-makers to ‘help demystify 

sewing for them’, and enjoyment from seeing the successful completion of garments: ‘It was good to see 

their ideas come to fruition’. 

 

Designer-makers also reflected on their change in thinking about design processes.  

The research project allowed for more sustainable practices to be used and showed that participants had 

an interest in working in collaboration with users in the future, or having the user at the fore of design 

decisions in an effort to make more suitable outcomes:  

 

It changed quite a lot and left a massive impact on the way I look at each pattern and garment I 

made afterwards. I realised how much fabric you must save while you are thinking about a less 

wasteful and the most sustainable way for the design process 

 

Responses showed an impact on designer-makers’ practice as well as changes to their design process. 

These responses showed an increased intention on the part of participants to work in a conscious and 

ethical way. The workshops also encouraged learning about responsible practices and the positive impact 

on sustainability by designing for a specific user. 

 

I mentioned it before, it made me realise that there is another way for developing patterns and 

much friendlier approach to be conscious while making garments. 
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When asking about the approach’s ability to increase garment value for user-makers, designer-makers 

were all positive. One participant noted: 

 

I know that seeing the process of making something has always helped me value it more. It felt like the 

process helped those new to this to appreciate that too 

 

There was positive consensus that the workshop process has the potential to encourage a change to 

consumption habits.  

 

I think it could help people to think more about wastage and the effort that goes in. 

 

Feedback from designer-makers indicates that this process has the ability to drive change and encourage 

keeping a garment for longer. Factors influencing this change to mindset include emotional attachment to 

the garment and understanding of the lengthy time and skill involved.  

 

I think this would attach emotion to the garment and so make you less inclined to dispose of it. 

 

All designer-makers expressed a desire to be involved in similar projects in the future.  

 

Designer-makers also expressed attachment to the garments made within the workshops, the garments 

acted as a reminder of making with the user-maker and of the process and experience.  

 

I do even if I did not manage to finish it, the input we put together was full of positivity and 

creativity. 

 

I am pleased we fulfilled the brief and that the person I was working with was happy. 
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Appendix 3.2: Phase Two: Immersion 

Immersion: Initial Analysis of Interviews 
Carla and Roxy 
 
 

Said by…. theme  quote Comments 
Views of experience 
User-maker Easy input by 

user-maker 
‘…it was easy because I could suggest 
anything, and you were just happy to …. 
Designer maker: ‘oblige’ 
‘… it was good to be able to pick 
anything you wanted’ 

 

Designer-
maker 

Learning by 
designer 

‘There was learning bits by me’  

Designer-
maker 

Positive 
experience 
helping user-
maker 

‘I was quite happy to have the 
opportunity to just make something that 
you wanted’ 

 

Learning or skills exchanged 
User-maker Learning - skills 

required for 
making 

‘I know that it takes a lot more effort 
than I thought to make a dressing gown 
and things’ 

 

User-maker Changing of 
views 

‘I still don’t really know how to do it 
myself, but I guess, I know that there’s a 
lot more effort than I thought before’ 

 

Designer -
maker 

Technical 
learning  

‘I was learning bits about doing gathers 
at the back. So that was quite fun and … 
just learning how to get stuff in 
proportion’ 

 

Design Development 
Designer-
maker 

Making it unique/ 
personal 

‘We took it and then added our own 
embellishments on it.’ 

 

Any change to value/ attachment  
User-maker Increase in value - 

unique 
‘… my other dressing gown is just a fluffy 
one… its something you could get 
anywhere’ 

 

User-maker Increase in value 
– input of time 
and design 

‘This is something we spent weeks on 
and took our own time to design and 
then make’ 

 

User-maker Aesthetic value ‘…its really nice’  
Taking part in a similar experience 
User-maker Happy for further 

participation 
‘Yes’  

Designer-
maker 

Happy for further 
participation 

‘Yes, definitely’  

User-maker Allows for 
increase in input 

‘Obviously, in a shop you see things and 
you’re like, oh I wish it didn’t have those 
buttons or I wish it had something 
different instead’ 
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Said by…. theme  quote Comments 
User-maker More unique ‘Yes, its nice to do something that’s 

exactly suited to you.’ 
 

Ability to create behaviour change 
Designer-
maker 

Use of approach ‘Yes I think so, if it was still within certain 
parameters… I don’t see why that 
wouldn’t be interesting to at least some 
people’ 

 

User-maker Slowing 
consumption 
behaviours 

Yes, same, I think it would also just help 
slowing down but also helping people 
express themselves’ 

 

 
*Interesting to note the use of plural ‘we’, ‘our’ – signifying team connectivity 
 
 
 
Lydia and Sarah  
 

Said by…. theme  quote Comments 
Views of experience 
User-maker Fun ‘I thought it was fun’  
User-maker More 

experienced 
designer-
maker  

‘I liked meeting someone who was more 
experienced in it because I also am 
extremely dumb’ 
‘It was nice. It was mostly because I wasn’t 
very confident with using machine sewing 
before’ 

User-maker 
was 
supportive – 
saying ‘You’re 
not dumb’ 

Designer-
maker 

Development 
of user-maker 
skill 

‘But do you think you could now?’ 
User-maker: ‘I think I could now. You’re 
very patient with me’  
Designer-maker: ‘You were cutting the 
fabric too’ 
User-maker: ‘I was cutting the fabric. I was 
doodling. I did that!’ 

Supportive 
dialogue and 
discussion of 
learning 

Designer-
maker 

Learning and 
success of 
making 

‘Yes, I’m so used to just adapting what I 
want to adapt and doing what I want… I 
wanted it to just work with somebody else 
telling me what they wanted and make 
that work, and that happened I think’ 

Enjoying the 
process of 
being 
directed by 
user-maker 

Memory of Experience 
User-maker Garment as 

reminder of 
experience 

‘Yes, I think definitely. For me, whenever I 
buy something, I know exactly where it 
came from! I always remember that.’ 
‘I’d like this to remind me of that 
experience because I think it was a good 
experience, hanging out with new people 
I don’t usually hang out with.’ 

Growth from 
the 
experience. 
Value of the 
people 

Changes to the approach 
User-maker Time ‘I think it needs to be longer overall’  
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Said by…. theme  quote Comments 
Designer-
maker 

Time ‘… then I have that problem with time 
skills in any sort of – oh dear, that’s going 
to take an hour, which we all know that in 
five hour’s time I’ll still be sewing’ 

Timing can be 
hard with 
practical skills 

Designer-
maker 

Less joint 
participation 

‘I could have done so much more. That 
would have meant that you (user-maker) 
would probably have less to do with the 
making because you maybe wouldn’t 
have felt…’ 
User-maker: ‘involved’ 

Negatives of 
more making 
time or ability 
to work on 
garment 
outside of 
workshops 

Techniques: Zero waste cutting 
Designer-
maker 

Change of 
approach, 
learning 
about waste 

‘Zero-waste cutting was interesting but it 
did limit some of the shapes that you 
might have wanted to create… I’m used 
to being able to hack it, I don’t know how 
much calico is lying on the table really at 
home. But I think that made it more 
awkward for me also…’ 
‘As far as possible, we used everything’ 

Discussion 
with self, 
realisation of 
two sides of 
using this 
technique. 
Realisation of 
wasteful 
behaviours. 
Learning. 
Proud of 
saving fabric. 

User-maker Learning 
about 
approach, 
value of 
comfort 

‘I care a lot about comfort… the good 
thing about zero waste cutting patterns is 
that the majority of them were really quite 
loose; 

 

User-maker Value of 
participation 

‘Coming in with pre-designs of things that 
were fairly fitted, that would have been a 
concern for me… I also care a lot about 
how much more that would take for me 
because I’ve got more weight than most 
people’ 

Value of 
designing 
together to 
make garment 
suitable, fear 
of 
comparison. 
Shows 
importance of 
carefully 
designing 
workshop  

Designer-
maker 

Learning to 
take direction 
from user-
maker 

‘I do make for other people but I tend to 
– most of the people that I make for like 
children, so I can tell them what they like!’ 

 

Value of approach in FE courses 
Designer-
maker 

More input 
from users 

‘…it would be interesting if somebody 
else, if you had to work with someone 
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Said by…. theme  quote Comments 
else and take their ideas on board and it 
couldn’t be just your design’ 

Designer-
maker 

Added 
technical skills 
from process 

‘I think the other thing we don’t do much 
of in technology is somebody gives you a 
drawing and you were told ‘You need to 
work out how you’ll make that drawing’ 

 

Designer-
maker 

Increased 
practice from 
working from 
others 
designs 

‘It would be really interesting to be given, 
all of us given the same drawing, see if we 
can work out how the pattern works’ 

Not so 
relevant – 
more course 
relevant 

Change in garment value from process 
User-maker Added 

Longevity 
‘Yes I definitely think I’ll be holding on to 
it for a while … I can go, ‘Hey guys, I 
designed this, everyone look at this’ 

Proud of 
experience 
and outcome 

Designer-
maker and 
user-maker 

Assisting 
making 

Desinger-maker: ‘Help to make it’ 
User-maker: ‘And Lisa helped me make it 
too. ‘ 

Proud of each 
other’s input. 
Supportive.  

User-maker Pride as part 
of the 
experience of 
process 

‘Yes, like this is forming part of the 
experience in and of itself, so because I 
enjoyed that experience and I’ve told 
other people about me doing this, I want 
to be able to be like, ‘Hi I’ve done this 
and I like it, here you go!’’ 

Can this cause 
the ripple 
effect, pride 
of experience 
shared among 
friends? 

Similar experiences  
Designer-
maker 

Suggesting 
sewing club 

‘Oh yes, people pair up and create an 
outfit across lunchtime’ 

More 
opportunities 

    
Involvement in design adding value  
Designer-
maker 

Ability to 
make more 
appropriate 

‘I think it does… She’d be, but it’s itchy 
here, its not there, and because she’s 
really fussy… actually its easier to include 
her in it. She is much more receptive to 
owning it’ 

*Example of 
working with 
her children 

User-maker Comfort and 
aesthetic 
decisions 

For me, it was considering comfort. It was 
considering the fact that I don’t actually 
ever wear anything with short sleeves’ 

Impact on 
these in 
longevity and 
sustained 
attachment – 
links design 
input to 
outcomes 
being 
appropriate. 
(links to bold 
quote below) 

    
Repeating approach to change behaviours 
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Said by…. theme  quote Comments 
Designer-
maker 

Difficulties ‘It could but I’m not sure how you do it on 
a longer scale’ 
 
Focus groups: ‘maybe that’s something 
they need to do more as a company, 
maybe they do need to think, yes ask 
people more’ 

Comparison 
to high street 
stores and 
lack of ability 
to have input. 
Importance of 
user feedback 
which could 
be gained 
instantly from 
workshops 

Designer-
maker 

Emotional 
attachment  

‘Yes, but I am a hoarder, so I hold on 
anyway but I do think that it would have I 
think an emotional attachment to the 
garment and I think its emotional 
attachment that makes us keep a lot of 
things.’ 

Success of 
creating 
attachment in 
the process 

User-maker More 
consideration 
of wardrobe 

‘I definitely think that through doing this, 
it’s helped me consider what actually 
gives certain garments longevity in my 
wardrobe…What things do I wear the 
most? What things have I had the longest 
and what things do those have in 
common would happen at the start, and 
then I was like, oh, that’s what I enjoy in a 
garment’ 

Really 
interesting to 
show value of 
change of 
thinking or 
more 
responsible 
thinking 

Workshop outcomes 
Designer-
maker 

Educational 
tool – process 

‘I think that’s maybe what would come 
from something like this would be 
showing them (users) how much work 
goes into it…How much time actually 
goes into planning it out and drafting it’ 

 

Designer-
maker 

Educational 
tool – 
environmental 

‘And you could go further and talk about 
the water use and the types of materials 
and what it’s going to the environment 
but just as a time aspect’ 

 

Participating in process again 
User-maker Confined 

participation 
‘Yes I love having set participation in 
things where you have a club that you go 
to for a few weeks and you get a product 
or a results just because its like nice and 
confined.’ 
‘Its not a huge commitment that feels like 
– its going to further your skill and I do 
really, really care about furthering my 
skills’ 

Enjoyment 
from 
achievement 
in a limited 
time – does 
this show 
participation 
from those 
who do not 
have a desire 



 194 

Said by…. theme  quote Comments 
to study 
fashion. 

 
*supportive relationship between designer-maker and user-maker 
*conversational in that designer-maker and user-maker talked to each other and support each other 
during the conversation. 
 
 
Verity and Isobel 
 

Said by…. theme  quote Comments 
Views of experience 
User-maker Enjoyment ‘It’s been really good’  
Designer-
maker 

Change of 
environment  

‘I really enjoyed it.. not working with 
the students doing the same course. 
So, learning things that maybe 
yourself (user-maker) may have done 
in class, compared to what I’ve done 
in class) 

Learning from each 
other – different 
experiences having 
different levels of 
input 

User-maker Learning from 
designer-
maker 

‘I think I definite learnt a lot from 
watching you do all the sewing and 
stuff.’ 

 

Designer-
maker 

Enjoyment 
from working 
together  

‘…just generally working together’  

 Memorable 
experience 

Designer-maker and user-maker 
agree the experience has been 
memorable 

 

Changes to the approach 
User-maker Time ‘I think we ended up needing a wee 

bit more time… for planning and 
stuff’ 

 

Designer-
maker 

Time ‘Another couple of weeks so we had 
maybe we could do maybe little 
details’ 

 

Learning from experience 
User-maker Learning 

technical 
elements 

‘I’d never seen the industrial sewing 
machine before, so yes, I definitely 
learnt a lot from watching Victoria’ 

 

Designer-
maker 

Team work ‘I’m not generally a good team 
person, I quite like being on my 
own… It was good to have her 
opinion and then just to have to 
even the jobs out’ 

 

Designer-
maker 

Sharing 
experience 

‘You can actually share the moment 
and show them’ 

Sharing ideas and 
thoughts – value of 
working together 

Input in process 
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Said by…. theme  quote Comments 
User-maker Good level of 

input 
‘I think it was also nice to have those 
things already set out so you can be 
easy going with it so you just see 
what happens I guess, its quite a 
natural process’ 

Makes it easier to 
follow the process, 
echoed creative 
process but 
suggests design of 
process allowed 
this process to feel 
easy and not too 
daunting (comment 
from before) 

    
Technique: Zero waste cutting 
Designer-
maker 

New process 
for 
responsible 
practices 

‘I’d never heard of it before and I felt 
as if it was quite interesting to see 
how much you could not waste 
when you’re cutting’ 

 

User-maker Learning of 
pattern 
process 
generally 

‘I’d never actually seen it – I’d never 
seen any pattern cutting before 

 

User-maker  Process 
makes 
involvement 
approachable  

‘It made it seem like it’s a lot more 
achievable’ 

 

Benefit of process 
User-maker Value 

attachment 
and 
understanding 
of process 

‘I think knowing the person that 
made it, and having the input into 
making it as well, makes it a lot more 
special. If I’m wearing it I’ll always 
think of the whole design process, 
and how much fun it was’ 

 

 Skills were 
exchanged 

Both designer-maker and user-
maker felt skills were exchanged and 
they learnt something. 

 

Different approach to consumption 
Use-maker Unique and 

move away 
from shops 

‘I would prefer that I think, because 
then you can make things that are 
unique and individual to your tastes 
rather than just having to go into a 
shop and pick whatever’s there’ 

 

User-maker  ‘…it’s exactly how you want it, it fits 
perfectly, yes I think you’d be more 
likely to hold on to it for a longer 
amount of time 

Important areas of 
aesthetic and fit 
(both can be 
controlled by 
workshops) have 
impact on 
longevity/ 
attachment 
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Said by…. theme  quote Comments 
Impact on behaviour 
User-maker Longer term 

environmental 
impact 

‘Yes, and you could make it as many 
times as you wanted, and so if it 
wore out you could just make 
another’ 

*user-maker also 
agreed to having 
skills to make 
garments now 
following 
workshop. 
Shows change to 
consumption habits  

Doing process again 
Designer-
maker 

 ‘I think doing the process again 
maybe with a different theme or a 
different idea of what we’re doing.’ 

 

 
 
Dalia and Phoebe 
 

Said by…. theme  quote Comments 
Views of experience 
User-maker Fun ‘I found it enjoyable’  
Learning from process 
User-maker Skills of 

making 
process 

‘How to use a sewing machine for one’  

Designer-
maker 

Specific skills 
from 
participation 

‘Yes it was not easy to set the ribbons’  

Experience of making something someone else has had input in 
Designer-
maker 

Enjoyment ‘It was nice because I think the people is 
going to love more’ 

Designer-
maker valued 
helping 
someone else 
make a 
garment they 
were involved 
in designing 

Impact of process 
Designer-
maker 

Garment 
longevity 

Believes being involved in making 
process could lead to the garment being 
kept for longer. 

 

User-maker 
and 
designer-
maker 

Garment care Increased care for garment because of 
making process. 

 

User-maker Value created 
by involvement 
and 

‘It would be nice say people on the 
internet commissioned others to make 
artwork or garments for them online, and 
they usually kept them for years after, 

Value from 
input and 
playing a 
hand in an 
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Said by…. theme  quote Comments 
understanding 
input 

because of how much time the other 
person has put into it. It makes it more 
valuable as well’ 

outcome 
which is 
relevant for 
them. 

Any changes to the workshop 
User-maker Time ‘Probably more time to finish the 

garments and possibly If you had other 
classes showing different ways of 
creating garments’ 

 

 
Designer-
maker and 
user-maker 

 Both interested in doing a similar 
experience again: ‘yes, definitely’ 

 

Creating change 
User-maker Desire to 

create change 
but not 
knowing how 

‘Well I think people are willing to – I 
know a bunch of people that want to 
learn this kind of thing and make their 
own clothes, but they can’t because they 
don’t have the resources or the materials 
to do so’ 

 

User-maker Longevity from 
input of time 
and effort 

‘It’s also because if they spend time and 
effort on something, they would want to 
keep it’ 

 

User-maker Throwaway 
culture 

‘I’ve even heard them talking, they buy 
one outfit for one party, and then throw 
it away and then buy another one for 
another day’ 
 
*when asked, user-maker has belief in 
this process helping to challenge 
throwaway culture 

Confirms 
throwaway 
culture and 
lack of 
garment 
appreciation 
in a school 
demographic.  

User-maker Personalisation Talks about gran not throwing away 
clothes but the value in personalising 
things: ‘Whether they were bad at 
sewing or not, they would always add 
something. So everyone had real unique 
clothes’ 

 

User-maker Unique not 
always being 
wanted at a 
young age  

‘Its considered weird to be unique. 
Everyone follows a trend and some of 
them say they’re special and unique but 
in reality they’re all just following a trend 
like everyone else.’ 

Pressures 
within a 
school 
environment 
to fit in and 
follow trends. 
Uniqueness is 
not always 
wanted.  
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Odette  
*only participant in this pair – designer-maker and user-maker 
 

Said by…. theme  quote Comments 
Views of experience 
Designer-
maker 

Enjoyed 
experience, 
except lack of 
partner 

‘It was great, other than that – well 
my partner came into the first 
workshop and then didn’t show up. 
So yes, that was the only thing I 
didn’t like… the rest was great’ 

 

Designer-
maker 

Learning new 
techniques 

‘Just the fact that I got to see the 
other technique of partner making, 
it was really exciting to me.’ 

Benefit of new 
technique 

Designer-
maker 

Using learned 
experiences 

‘I think I’ll be researching it a bit 
more on my own and maybe I’ll try 
to do it myself’ 

Trying to use 
technique in 
practice – ripple 
into practice 

Longevity of garment made 
Designer-
maker 

Impact of 
experience 

‘Oh yes, for sure, I’m going to keep 
it for sure. It’s a bit weird and quirky 
so I probably wont have too many 
occasions to wear it, but I’m going 
to keep it for sure because it was 
great fun.’ 

Experience leading 
to attachment, 
memory can still be 
a factor. – Not 
necessarily the 
same experience as 
others of being 
without partner. 

Change to experience 
Designer-
maker 

Time ‘Yes it would be great if we had 
more time’ 
*also working with a partner 

 

Learning from process 
Designer-
maker 

 ‘Yes, I’m interested in sustainability 
stuff and things like this. So it was 
really right for me’ 

 

Impact on value through participation 
Designer-
maker 

 Comparing clothes to food, 
thinking that making done by 
others is more appealing: ‘Yes for 
sure, because it comes from me – 
it’s a bit like food your make 
yourself it’s not usually – I don’t 
always know it always tastes nicer if 
you don’t make it yourself’ 

 

Designer-
maker 

Impact of 
understanding, 
effort, time 

‘I think a lot of people look 
differently at things when they 
actually get to see how they are 
made, how much work gets put in.’ 
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Said by…. theme  quote Comments 
Designer-
maker 

Personalisation ‘If you could decide more or less 
how you could pull your own spin 
on something, it’s always that – you 
feel like it’s more yours kind of 
thing’ 

Personalisation 
makes something 
feel more your own 

Level of participation 
Designer-
maker 

Thoughts on 
parameters of 
workshop 

‘I think it was perfect because it 
helped – I don’t know – I liked not 
having too much to choose from 
because that helped me just going 
on with work, because if I just 
apprehend I keep on thinking and 
thinking about what I’m going to 
do. …It was great, because then I 
didn’t spend too much time 
thinking about it’ 

 

Willingness to participate 
Designer-
maker 

Approachability 
to take part 

‘I think they’d do it, to be really 
interested and because its fun to 
make a garment yourself, to design 
it and then actually have it and it 
would be great for them to see how 
much it takes to actually make 
something’ 
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Immersion: Iterative coding of interview 
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 Designer-maker  User-maker Both 

Carla and 
Roxy 

Problem solving and learnt 

technical skills 

 

Workshop structure made 

process of participation 

easier (*Interesting to note 

Cara was designer who said 

first pilot was too conceptual) 

 

Narrative and experience 

increases value and could 

slow buying 

 

Could be popular process as 

unique and personally suited 

 

Fun process 

Positive partner relationship, 

felt listened to 

 
Increased understanding of 

effort and time input, plus 

knowledge of skills 

 
Process gives more ability to 

express self and be unique 

 
Gives input to ensure 

personally suited garments 

 
 

Both enjoyed 

experience 

 
Both would do 

experience like this 

again 

 

Verity and 
Isobel 

Not normally team person 

but enjoyed meeting new 

people 

 

Enjoyed and learned from 

process of working together - 

‘you can actually share the 

moment and show them 

 

Interest in doing process and 

technique again 

 

 

 

Process felt natural, easy 

going and structure was 

good 

 
Treasuring garment because 

process: input and working 

with Designer-maker 

 
Learning from process of 

working with Designer-maker 

 
Ability to make something 

which is personally suited 

 

Learning skills which can 

allow making/ altering 

garments 

 

Both agreed the need 

for more time for 

hand finishes and 

details.  

 
Both felt like they 

learnt something 

 
Both enjoyed working 

together 

 
Both believed the 

experience was 

memorable 

 
 

Dalia and 
Phoebe 

Designer-maker learning skill 

 
Potential of helping develop 

more personal garment 

which will be kept longer 

 

Desire of people to learn but 

not sure how 

Learning practical skills 

More time to finish 
 
Remember experience 

Both would be 

interested in doing 

similar experience 

again 
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 Designer-maker  User-maker Both 

 
Age affects desire to follow 

trends or wear unique 

clothes 

 
Potential impact of 

workshops on garment 

longevity 

 

Experience potential to 

encourage responsible 

behaviours 

 

Learned some more 

technical details 

 

Lydia and 
Sarah 

Learning to compromise in 

design to suit user, help user 

feel involved 

 
Enjoyable process, helping 

user develop ideas 

 

Value of learning technique 

in changing approach to 

cutting 

 

Companies not giving 

customers input into design 

 

Benefit of process as 

educational tool - integrate 

more at FE  

 

Experience giving memories 

and input in design adding 

to attachment and value 

 

Gives understanding of 

appropriate garment cost 

 

Unsure how to replicate 

process on larger scale 

 

Enjoyed community and 

meeting different people 

 

Memorable experience of 

working with Designer-maker 

 

Learning skills and increasing 

confidence 

 
More time needed 

 
Importance of input in design 

so gives confidence 

 
Pride from experience and 

garment  

 
Impact of process on 

garment longevity and 

narrative 

 

Both would like to 

participate again. 

 
Both experienced 

their partnership as 

supportive  
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 Designer-maker  User-maker Both 

Odette Great experience, except no 

partner 

 

Process impact on garment 

lifespan 

 

Workshop design: ‘perfect’ 

level participation, less 

apprehension. 

 

Learned sustainable skills and 

use techniques again 

 

Potential for others to find 

experience valuable 

 

Importance of understanding 

making process in increased 

value and attachment to 

garments 
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Appendix 3.3: Phase Three: Validation 

Evaluation Event: transcribe analysis 
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Appendix 3.3: Phase Three: Validation 

Round table Focus group – written feedback 
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Appendix 3.3: Phase Three: Validation 

Round table Focus Group - transcribe analysis 
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Appendix 3.3: Phase Three: Validation 

Key Quotes from Round Table 
 
‘Quite a lot of them had knowledge of it and they were like, oh, it’s terrible, blah, blah, but at the same 

time they’ve always got this, like, I-don’t-almost-care attitude and they know that they’re overly buying 

crap’ 

 
‘We’re on the cusp of it but until it actually becomes the norm it’s not going to be because it’s all about 

education.’ 

 

‘…unless someone actually tells them about this stuff, they don’t realise it’. 

 

‘I mean there are a lot of them are quite aware of it impacting but there’s a lot of them, as you say, aren’t.’ 

 
‘Which is absolutely terrifying but we’re still keeping making things.’ 

 

‘...the initial making of the garment and things but a lot of it it’s actually in the aftercare.’ 

 

‘Fabric knowledge is about quality.’ 

 
‘… it’s fashion-driven, it’s trend-driven.’ 

 

‘So it needs to go back to the ownership of it and the, what’s the word I’m looking for, culpability is with 

the big companies and until they do something about it, the 20-year-olds in college aren’t going to do 

anything.’ 

 

‘It’s not that they don’t care, they’re just not aware.’ 

 

‘The thing is that you’re not aware of it too much in Scotland …. I think in Scotland it’s quite easy to turn a 

blind eye…’ 

 

‘… the quality is really poor and therefore is no longevity in it and maybe there is that built-in 

obsolescence where people think, well, it is a throwaway thing’ (fast fashion) 

 

‘Complete trend-driven marketing; everybody’s got new stuff, everybody’s getting the next latest thing or 

you’ve got this season’s must-haves.’ 

 

‘…even when they do care they’re also being seduced by the group that they’re in and the group they’re 

seeing on social media.’ 

 

‘a lot of people do have anxieties about the impact that they have on the world’ 
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‘They would maintain that they can’t afford to buy really expensive things but they want a new thing, so 

they just go and they buy a cheap thing.’ 

 

‘Yes, well it’s all trend-driven, market-driven.’ 

 

‘…sustainable companies and the new companies that have come out, they’ve still got that attitude, but 

they want people to buy.’ 

 

‘Keep buying, keep buying but yes, we have more sustainable fibres’. 

 

‘But that’s a marketing scheme.’ 

 

‘It’s become a completely mainstream thing. It’s almost like this needs to become the same. It needs to 

become a mainstream thing that everyone’s thinking.’ 

 

‘the next big social revolution is in the fashion industry’ 

 

‘I’ve got pieces that I’ve had from there for eight, nine years and you would think they were brand new 

because of the quality of the fibre and the way that they’ve been made’ 

 

‘It’s to change people’s mindset to buy something better in the first place and keep them’. 

 

‘Again, I think the aftercare’s a huge part of it.’ 

 

‘I think in terms of educating people though, I think we are making inroads into that. We are trying to do 

that.’ 

 

‘We’re trying to run sustainable projects, we’re trying to talk to them about zero waste, we’re trying to 

educate them about the whole cycle of where garments go and how they get made and what resources 

that’s using up. I do think we’re not all aware, definitely not but I think they’re starting to.’ 

 

‘Well, if we can switch it from the 80 per cent with their blinkers on and 20 that are on it and switch those 

percentages round, I think then that would make a huge impact.’ 

 

‘…so they’re going to go for the one that’s £5 a metre because that’s what they can afford, but that’s the 

one that’s synthetic, that’s not as good quality and things like that. So you’re right, it’s totally about the 

education’ 

 

‘It’s about the education. It’s about the price. I don’t know, making it affordable for them.’ 

 

‘It’s like a lesson in living with less, isn’t it?’ 
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‘No. I think at this stage they’re all making clothes for themselves.’ 

 

‘It’s all self-obsession, it’s all about them’ 

 

‘they’re not that aware of who the end user is until you point out’ 

 

‘Because they’re, say, 20 years old, they’re designing clothing for 20-year-olds’ 

 

‘it’s not flattering in all the right places. So that, I think, is something but that’s more market research, 

that’s more looking at who is it you’re making it for.’ 

 

‘Yes, but should the industry be customer-led or designer-led?’ 

 

‘People are buying, buying and buying. The designers keep making, making, making because the demand 

is there’ 

 

‘really wonderful thing that students have their own personality, they bring new things to the table; just 

think they need to align that with the bigger picture’ 

 

‘Maybe there’s just too much that’s been pigeonholed in that that’s for that age group, that’s for that age 

group, that’s for that age group. I think it needs to be more global in the way they design things, so that 

it’s got more appeal for more people’ 

 

‘I’ve always cared about this type of fashion, slower fashion’ 

 

‘I genuinely do not like what people put forward as an ethical brand and because they pigeonhole you 

and they say this is what you wear.’ 

 

‘I think it needs to be if you want them to change.’ 

 

‘the people in textiles that are going to be the leaders of industry, so if we don’t give them a good 

grounding now - I mean, the thing is is they may choose to use it or not but at least you will then change 

that 80/20 percentage around.’ 

 

‘I think there needs to be a reversal where they can be more clever about showing you people that are 

being clever with their garments.’ 

 

‘they don’t have either the imagination or the education or just the general wherewithal to actually do 

something interesting with the same garments’ 

 

‘nonsense culture where you’ve got to have the next latest thing’ 
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‘they must have a new outfit every day but it’s not them that are doing it.’ 

 

‘So it’s becoming such a sort of that is almost a means to them funding their habits basically.’ 

 

‘But all of that stuff, like consumption is all about, as well, how it makes you feel.’ 

 

‘if we connect emotion to it, if we connect all these things, well, the negative of that has happened’ 

 

‘…they’re using emotions too, they’re just using it a way that is way more negative and they’re just really 

getting momentum’ 

 

‘It’s also like they’re not actively participating in their own life.’ 

 

‘And there’s not enough interaction with other people these days.’ 

 

‘Do you not think more courses though will start to take notice of that sustainability label and start to try 

and educate people?’ 

 

‘It’s about educating people, got to make their own choices.’ 

 

‘It’s how you carry the momentum of that forward though so that they will continue to think about that and 

they’ll continue to take that onboard when they’re designing something’ 

 

‘reality moves on and you’re doing that in the industry, you don’t have that space, time, budget to work in 

that way.’ 

 

‘…needs to be at that kind of level where they’re actually involved.’ 

 

‘I think it would be really effective. I think that that’s where it needs to be.’ 

 

‘You need everyone’s social conscience to make a seismic shift to the side somewhere and that’s only 

going to happen…’ 

 

‘I think we don’t do enough of that and we probably should.’ 

‘So it’s people from poorer backgrounds working with people who have maybe more of a disposable 

income and so therefore do buy into more and kind of looking at it that way as well.’ 

 

‘my family just thought I was sitting making pretty dresses all day. That’s their experience of it; they didn’t 

understand what I did. There’s so much more obviously to it.’ 

 

‘I like the collaborative things’ 
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‘but it’s just fitting them into the schedule that can be the tricky thing but these wee, short workshops’ 

 

‘…being more innovative; we all need to be on board to do it.’ 

 

‘only way we can do it is to take risks in education’ 

 

‘It can become formulaic. It can become formulaic.’ 

 

‘But the more challenges, the more they learn from it, though.’ 

 

‘The students, it opened their minds’ 

 

‘You’re getting people from outside to come in and see the whole process and then they take that 

knowledge out and it gets spread wider, so it’s…’ 

 

‘hopefully see the more it’s going to spread, the good work’ 

 

‘it’s actually opening up other doors and giving them other opportunities.’ 

 

‘so many of them are doing their graded unit now with that in mind and now, especially the ones that are 

not going into higher education, they really want to adopt that as a way of working to them, sort of start a 

business basically.’ 

 

‘So you plan a week but in actual fact there are two days, events,’ 

 

‘there’s far too much emphasis at this level of education’ 

 

‘We need to start seeing terminology that actually makes them think in a different way and use these 

words that are - I mean that’s all we did in that project. We kept re-emphasizing the power of them and 

they had that power to change and to almost open it up to all their friends and talk. So it’s about selling 

those kinds of ideas 
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Appendix 3.4: Summary of Findings  

Ensuring the expectations of what is achievable by designer-makers is significant, as students are still 

learning, and so a focus should be placed on ensuring engagements encourage confidence and the 

development of their practices as designers. Feedback from the participatory workshops showed there 

was as much learning and understanding for designer-makers as user-makers. Furthermore, analysis of 

data revealed designer-makers and user-makers has shown the approach can lead to the development of 

responsible practices for all participants.  

 

Validating the findings was essential as was talking to colleagues, who the outcome of this research is 

intended to support in the facilitation of responsible practices. The workshop impact was on the increased 

wearer-garment attachment and educating designer-makers in responsible practices. The research also 

showed the potential of this approach to pedagogical practices leading to longer term responsible 

practices in both designer-maker and user-maker. While these responsible practice developments and 

changes to consumer behaviour have been hinted at, it is outwith the scope of this research to explore 

whether these responsible practices took place and had an impact on future behaviours. A few designer-

makers have already shown the impact of the project on their own practice: choosing to focus project 

work on environmental issues and several others are hoping to establish a collective community within the 

College to encourage sustainable and responsible practice. 

 

Aim one was to develop a range of teaching tools and approaches to encourage more sustainable 

pedagogical practices. The methodological approach, as outlined in Chapter 3.2.3., ensured there was an 

iterative process of planning, action, observation and reflection while developing these tools and 

approaches. The pre-pilot and pilot allowed the chance to test and refine these with user-makers valuable 

input. Feedback from Carla, who attended both the Pre-pilot and Immersion workshops, informed the 

evolution of the research tools and approaches. Initially Carla’s reflections considered the Pre-pilot to be 

too conceptual, and in feedback from the Immersion Phase Carla reflected that Workshop structure made 

the process of participation easier. 

 

The second aim was to gain an understanding of the benefits of a relationship between designer-maker 

and user-maker, based on insights into the impact of social making. Observing the interaction between 

designer-maker and user-maker showed active participation from both participants, working towards the 

successful design and making of garments. Data from the interviews and questionnaires illustrated that 

participation offered insights into the value of making processes in collaboration with users. The designer-
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maker and user-maker approach encouraged mutual learning and passing of knowledge between the 

participants. Collaboration in making socially led to a relaxed, supportive environment which encouraged 

increased confidence in all participants. User-makers emphasised the value of the relationship formed with 

designer-makers, also forming part of the garment narrative, with the potential to lead to increased 

garment longevity. Designer-makers also benefited from this making relationship, as can be seen in 

Chapter 5.4.1. (comments from Verity).  

 

A further aim was to gain a better understanding of the impact participating in fashion design processes 

has on the wearer-garment relationship. As illustrated from the analysis, each workshop, including those in 

the Pre-pilot, Pilot and Immersion Phase, showed the process of participation in design processes had 

impact on the wearer-garment relationship. A key theme that emerged from workshops was the impact of 

the memory of the workshop experience, therefore the garments had sentimental value acting as part of 

the experience narrative. User-makers were able to gain understanding of design processes, and the time 

and skill needed. User-makers also invested their personal time, and so rather than the passive 

consumption many are accustomed to, participants had an active and engaging experience. During the 

baseline, participants created unique designs, ensuring garments were personally suited, both in design 

and fit.  

 

The first objective was to develop an approach where user-makers and designer-makers can actively 

participate in the design process. The workshop design allowed for this active participation from designer-

maker and user-maker, and reflecting on Wenger’s (2000) theory, active participation by some participants 

ensured active participation of the others.     

 

The second objective was to evaluate the user-maker’s attachment to the garment once they had 

participated in the design process. Data to help analyse change in user-maker attachment came from 

observation notes, interview transcriptions and evaluative questionnaires. To give me an understanding of 

the participants’ perceptions of value and attachment, participants were asked to complete a 

questionnaire focusing on these areas. Participants were also asked to bring to the workshop a garment 

they were attached to. Discussions helped participants to begin thinking about their own perceptions of 

value and offered a guide to what was important for them to feel attached to a garment. Three months 

later, during the Validation Phase, participants were able to talk about any changes to these feelings of 

attachment. After reflection, I realised I could have considered using a Likert scale to gauge wearer-

garment attachment. 
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